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ABSTRACT L . .

The central objective of the Chilihood and Parenting

* pesearch Program was to assist member states of the Appalachia
vducatisnal Laboratory in determining ways to work with families to
foster the development and educational progress of children. To
achiave *his objective, research, reporting, analysis, and .
d*ssemina*ion activities vere_ conducted in 9 "scopes™ or activity
areas. In the form of objectives, sgopes wvere defined as the Yo
f51llowing: (1) complete regional parenting surveys, including base
q#mple\and model parenting- program surveys: (2) complete family case
studies of the Home-Oriented Preschefl Education (HOPE) follow-up
study: (3) prepare a position paper on planned actiong in field
settings: (4) prepare an integrated report of the HOPE follow-up
study: (5) write an account of procedures found to be most useful in
he assessment of rural Appalachian families: (6) derive field
‘measurement batteries from HOPE follow-up study measuress; (7
complgte preparation of the devglopmental theory of pareating and
refine the theory's main propositions based on experience with the
Tndirect Parent -Interview: and (8) disseminate results: and (9)°
interpret findings of the surveys to the Childhood and Parentiﬂb Task
Porce as well as to local and State educational agencies in the
region. Activities conductei within each of the scopes of work are
sumnarized inghe initial ‘section of this fipal report, ani wvork done
in scopes 1 through 8 is reported in deta n the appendictes.
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. . CHILDHOOD AND PARENTING RESEARCH PROGRAM

Edward E. Gotts, Alice M. Spriggs
- _ . ahd Mary Snow . . )
. . B N . oot 0

-

. ‘ Overview
®

o

¢ ) ‘ . . '
The Childhood and Parenting Research Program was undertaken under

a grant from the National Institute of E8ucation in June, 1978, fér an

eighteen month period. The first eighteeen months under the grant yere‘

.

PR used to locate samplks, recruit staff and select instruments which could

-

be used in the major data gathering activities of the Program. All major
data gathering ac‘ivitiég of the Program Were also commencedt under’ the
\ grant and most of them were completed prior to the onset of the present

. contract period whiéﬂﬂbegan December 1979. ‘Theocentral objective oé

this research-has béen a twofold one: (1) to assist A.E.L.'s member

states in determining and selecting effective courses of individual and:

. ) % ,
, collective action to foster children's development and educational -~

LY

. progress by working- with families‘anq (2) to develop a\knpwlqége base,

théoretical‘framewofk, evaluation and research tools, and the nécessary
ot \ .

field contacts to permit the first objective to be achieved. The present

final report covers gctivities condugted during the initial year of the

contract ‘and reviews as méhy activities from the period of the.grant as -
are necessary to make the report intelligihle. For additional information

on, the activities of the grant period, the reader is referred to a fifdl v

report available from the Education Resoyrces Information Clearinghouse

- Y
- *

. " as ERIC Document Number ED 183 293. . -

Q
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T ] . o .
\aqtions in field settings, 'showing the generalizable’nazure pf what

¢

Further background perspectives are reported by an overview «
. : 4 . . ,

abstract of the study published in Résearch Relatingrto Children, 1978-1979,

. 7 -

Bulletin 42. 42-MA-1 "A Longltudlnal Study of Relationshlps Betwéen

Parental Characterlstlcs and Chlldren s School Outcomes in Central Appalachia."”

. : ’ [\ p

+ Scope of Work . ; . . . -
The work conducted from December 1979 through November 1980 consisted .
. ) -~ L . : . not
of the following scopes Qf work: Y .

. & ONE.' Comp%gte Regional Parenting Surveys, including. base sample
surQey and survey of model parqnting programs, data ,coding and analyses,

and report- of findings.

)
L

vaof Compleﬁé family case std@iés of HOPE Féllow-Ub‘studyg . .

ihecluding study of youﬁger siblings. r, A

FARN .
WTHREE. Prepare from findings of ONE, a position paper on planned

"

.
» i

. Y S «
FOUR. Deleted from FY80 work by agreement with NIE.

»

'FIVE. Based on the analyses of the HOPE Follow-Up Study data, é%?

gould emerge from such actions. .~ //

4

+
prepare an intergrated-report Qf the Study's findings. .
e &\ \‘
-~ . .
. SIX. Wrive up from ONE and FIVE the procedures found to be most

s

useful, in the assessment of rural ﬂbpalachian fgmiliés.

.
-

9 SEVEN. Derive field'measurement batteries from HOPE Follow-Up

Study measures studled in F?VE

~

EIGHT. ;Complete. preparaglon of the developmental theory of parentlng

(Appendlx K of prop05al) and reflne the theory's main prop051tlons based

N
“

on experience to date with the Indirect Parent Lpterv1ew.
- * A

«

NINE. Digsseminafle results of FIVE throuyh SEVEN.
NINE : ot HE 1 SEVEN

-

+

S

L
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TEN. Disseminate results gf ONE.
..* ,
, ELEVEN. Interpret findingg from ONE to Task Force and regional

LEA'S an%ySEA's through carefully desf{gned, brief written communications.

-
-

TWELVE. and THIRTEEN. Deleted from 1980 worﬁ by mutual agreement with

‘NIE. This work 1s to be conducted in. 1981._ oo~

-

.éummary Report 3 )
- /

The design‘of cpe final report calls for examining in this section:

particular schematic order the various-scopes of work as to the
genefzﬁ purposes, procedures and outcomes of each. Much more detailed
. - R \

information on the individual scopes of work appears in a series of

related appendices, as described below. This design will allow the
v . : )

LS

reader who wishes to have a comprehensive overview of the entireéx program

of research to examine it in this summary section and then to turn for

) s -

more detailed 1nformatlonfto those partlcular appendices, which are of

4
lnterest. The design.will also allow us %g dissemlnate as 1nd1v1dual

1

and separate pieces .the reports(contained in each of the appendlces, L

’

to meet the needs of parficular groups who do not require the entire
Yeport.- . ‘

\ .

Scope qﬁ Work: ONE consists of two parts: The Base Samgple Survey, as~:-/4/

»

.

deseribed in Appendix A and a Survey of Model Programs, as descgibed in . ‘
Appendix B. The case studies performbd in conjuriction with the HOPE}
Follow-Up Study (Sfope of Work Two) are described in Appendix c.-

A position paper'(Scope-of°Work THREE) was éeveloped based on findings
from the S%erall‘research program élcs a specia1<}iterature’revfew conducted
Lwe .
in 1980 plus results of a ma]or regional needs assessment also carried out

in 1980. The posit;eﬁ paper examines actions which should be underteken J

~
-~




>

P " in regional settings to improve the effectiveness of school/family

A . . - Ps

relations. This position paper appears in Appendix D.

a

Ma)or findings fronf¥the HOPE Follow-Ug Study (Scope of Work FIVE)

are reported in Append1§'E. Appendlx F contains a report based on

4

r Scobe of Work SIX, regarding procedures .found to be most useful in the

assessment of the needs and outcomes of programs among rural Appalachian

o .
families. Recommended field measurement batteries for specific purposes
. >

(Scope of Work SEVEN) are considered in Appendix F.
. ’ ¢

The HPPE Follow-Up Study used a developméntai framework for
conceptualizing the parental role in relation to child-rearing. Specifically,
Lo - .
. . ‘ < . - {
a special interview was devaégped to examine this aspect of the parental

role. Appendix G contains the results of Scope+of Work EIGHT's examination

of this special”interview as to how effective it was In measuring a
U ~
developmental dimension of the parental role.
- ]
§
Scopes of Work NINE, TEN, and ELEVEN all call for dissemination .
‘ : *

2

Y/ .
activities. These are ihcluded in the main body of this report together
- ~

with an account of internship support, training, and technical assistance

8 . - v ,

activities of the Research Prograﬁgwhich havesassisted in the‘dissemination

’
+
effort as well as ip A.E.L.'s institutional objective of promoting

o educational equity. The organization of the summary report is as follows:

. (a) the base. sample survey portion of the Regional Parenting Surveys is
*
examined flrst (b) the Model Parenting Programs study is next described;

- (c); the HOPE Follow-Up Study's findings are reported; (d) an Sverview is

-

»

- ' provided of the Family Case Studies and of a special study of younger - ‘
siblings; (e) Scopes of Work SIX and SEVEN are reported together and their

implications for the assessment of ‘family needs and for the evaluatiol of

~
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famgly—orfented programs are examined; ‘and (f) the dissemination{\training,

internship, -and stechnical assistance activities of the Research Progyam are

‘

. - ~ - L'y .
summarized. Once more the reader is referred to the appropriate appendices

]
'

1 ’ . "3
as cited earlier for more detailed information on each of the subparts
. v - ' ‘

3 . £

(a-e). . ) -

-~ -

- \

Regional Parentiﬁg Surveys: Base Sample Survey
Pu se. The purpose of the Base Sample Survey has been to obtain

current information about the experiences and need of parents in A.E.L.'s

seven member-state region. This includes knowledge of the varied life

L4 .

circumstances of families and the degree to which parenting programs and --
- - »
o .
services are known, utilized, and desired by parents. - Information was
. . . 9
also sought regarding the social ne;works of parents and their relatiopships

r

~

’ . .- N .
to sources. of advice and-help. Particular emphasis was placed on inquiry
»

regarding the roléfof public schools and such co ity resources as the

‘
. M

. medical profession for providing assistance to families.

.Scope. Random samples of‘parents in ;wehtyffour counties across
five states have been iﬁte;viewed. The states involved in this portion

e -

of the study are, Kentucky, Ohio, Tennessee, Virginia, and West Virginia.

The total number of interviews planned is 1,160 of  which the major portion.

(920) are interviews with paxspts of third graders. For comparison
Y

purposes, 120 interviéws of parents_of ‘kindergarten stq?ents and 120

L]

interviews of tenth-grade stydents are being conducted. Parents are also

. ’
I3

being sampled in Alabama and Pennsylvania by use of a special questionnaire .

which parallels the interview form used in 'the preceding five states. Thls
) - )

‘procedure will permit comparisons to be.made between the interview and

questionnaire approaches to obtaining similar information on family needs

.

.~

-

*




and support systems. Comgletion of this Scope of Work has been someggat

/

delayed because the data gathering phase required additional funds.beyond

o

those available under‘Ehe,conéracc. Eventually additional funds were

b v ¢ “

provided by action of the’A.E.L. Board from Laboratory reserve funds.

N.I. E has accommodated this delay by allow1ng A.E. L. to complete various
codlng and data analysis act1v1t1es in the first part gf ﬁlscal year 1981.

Accordingly, the £indings reported in Appendix A are for a portion of the

overall sample, as will bé indicated'later.

.In the same local districts from whicg-random samﬁies of parents
¥ ‘< ' '

. were selected, a survey was conducted of programs and se;vices available

to parents in each locale. Some of this information from the survey was

% 4 . ﬁ)

then incorporated in the form of specific interview questions in the

overall parent instrument. Thus, the parent interview was customized to

each cormunity in which it was used, - ) ' a2
Methods. Information about parenting experiences and needs has been

sought directly from par?nts themselves by meansg of personal interviews.

[l -

Counties were selected randomly from within the major categories:

Appalachian Rural, noﬂ-Appalachian Rural, and Urban.

The parents 1nterv1ewed n each of the selected counties are a random
. . £
sample of all parents of children in the particular grade level .(in most
. .

casés, third grade) in ;Lat county. The random nature of the sample was -
essential in the design of the study in order to insure that the whole

B

range of family and parenting situations would be represented. This means
g ° . b
that within the total damPle there has been an equal chance for represeptation

of‘barents from two parent, single parent, and extended family arrangements;

for parents of normal and handicapped épildren; for 'parents of differing
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socio-economic circumstances; and so forth,

Because of ‘the necessity to maintain a good rappoit bétween the
¢

E]

paféntlrespondepts and the intervijewers, 16ca1‘;esideﬁts wgré hired and

trained to serve as inteyviewers in each of the school distriet sampling

areas. It was they who carried out the survey of’local programs and

. M. ¢ .

services,*selected the randonf sample according to A.E.L. specifications,
, . ~

contacted and interviewed parents, and returned completed interview

-
<

protocols to A.E.L.'s offices. All data collection procedures have
followed the guidelines set up in a Qrotectioﬁ of human subjects review
process. Thus, parents Qho'participated did so ‘on the basis of informed

k

_ consent. All records have been maintained to &ssure their’confidentfglity.

Procedure. initially‘all public school superintendents within the

. ' a . , ’ . .,
selected counties were contacted. " Their cooperation was requested 1n

(a) obtdining random samples of parents &nd (b) in locating local

interviewers. In many instah%es, the supetinteﬁant designated a contact
. ,

person within the school syétem to work out the necessary details withf’

s v
L}

+ 1

A.E.L. staff.

Anpall-day training session for local interviewers was held in a —
M ]

central location in each of the fiVe\étates._‘Fbllowing this}'the local

interviewers condycted practice jnterviews and edgéged in a telephone

H s

" conference with A.E.L. staff for supervision and(feedback before proceeding

with the remaindet:of their Qprk. Only aftertghis preliminary work did

i

the interviewers begin mailing letters to parents and setting up appointments’
for actual interviews. . - , . oot . _ .

¢

Data Analysi

g. Data are being analyzed in several ways: by sééte, by

oyerakl reéfbn and by the previously mentioned major ‘Categories across

-

- - M <

<&

o~
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states, namely Appalachian Rural, non-Appalachian Rural and Urban. In 4
i ~ L. ‘ad@;tion to descriptive reports dealiﬁg with geographic areas and sub-

4

-~

regions, there are also to be intense analyses of subgroups representing,,
4§iffering,fa;ily and parenting situations, for example; by demographic
: ) ) » .
characteristics, by types of sdcial'netwprks used, etc. - N
‘Findihgs. Interviews aave nbe been completed for 100 ﬁ%rcent of the
. samﬁlexfor.Virginra and West Virq}yia. These results are repérted in
Appendir A. Data colleétion has gone particularly well. in ;iew’of the
quite variaed field condftions and the general,design of the'steey yﬁicﬁ ,t

’ “

) ' N . ’ » . >
calls for A.E.L. preparation and support of local residents as intervieyers
- . . <. . )
' at great distances from our offices., ¢ ‘

r

.

. t
‘ i It is already possible to observe some.impact of the study apart from,

* .

the knowledge generated. - The interviewers have almost uniformly commented :

N ! ¢ N
. . .

"about the fast that they have learned things about their ewn'comhunities

¢ N ~ ‘ *
- that theySAid not preViousl} Know.
~ 2 .
. A coﬁhﬁnit? resources available and into the quite varied conditiens of local
families. Paré;ts requnding to the interyie&s‘have frequently‘expressed
; to the 1nterv1ewers that the experlence of part1c1pat1ng iﬁ thls‘process

. - «

has caused them to reflect ?pon a variety of famlly—related issues that'they

~
v, - ' >

. had not thought about//reVLOusly. The cooperatlng local educatlon agencres_

J
have expressed interest in. rece1v1ng the results of the 1nterv1ews w1th the”

- . P

[ .« o [ . P

9
o parents in their complled form ahd ,several have also been 1nterested in the
’ ‘survey of communlty services. In accordance with ‘the study s;glan, flndrﬁgs
P / ‘e

will‘%e made avallable in descrlptlve sumary form to assrst schools,

A
1

' . . -. ¢ oy
agencies, organizatxons, and state level planners who desire to use tﬁls

\

d . informatlon in plannlng programs and services for parents or for modlfylnq ,'

. « DR ‘\

- ' B . -,

ocmd,
e

These new insights have been b6tt into

T

~ -

&
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existing programs and services. "

- £> !

It appears thdt the purposes of the study will be accomplished, based

on the kinds of information being provided both by community agencies and

- [ (3 1

by the parents interviewed.. The parent interviews are particularly rich in

the information that they provide regarding parent-teacher and parent-

-

physician interactions. Parents have indicated both how successful they

feel these interactions are and how they could be improved. Such

'

information is of considerable value in planning ways to improve school/family

relations. Another particularly rich area in the parent interview data is
! . : ) B .

in their definition of "good mother" and "good father." 1Insights from

- P

these definitions can be beneficial to schools and other agencies for

\
-

determining whether their approach ﬁo”working with parents is effective

or whether it is at cross purposes. Data from the 'parents further indicate

the sources of information and help on which they rely, including the

. s

relative importance of these various sources to them.
W . “ .

It is intexesting that, although parents express various dissatisfactions

with schools in the interviews, they mention the school first as A& resource

.

« o ®

to which they look not only for help with their child's acgdemiq,developmegt
but also for assistance with social and emotional difficulties that the

child may &wperience. They also tend to View schools as highly influential

5 2
in'determining,the.child's future -- perhaps as influential upon the '
child's development as they themselves as parents ares.. .

., In addition to the foregoing areas, Appendix A also discusses the

. ? .
code books used to extract information from the parent interviews; presents
Y (N

the general approach to identifying dependent and independent variables

within the data; and affords an overview of the highlights of findings for

. 3

" - \

the two states foF<which data are now complete. ) . 5 %
L . !

D

. . "‘

i
C
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A

Regione} ;are;ting Surveys: Model Parenting Programs

Purposes. The purposes of the survey of Model Parenting Program;
are: (a) to seek an understanding of the reasons for the favorable impact
of these programs'on parents hng childreg; (b) to determine how transferable

particular model programs might be to agbqhér population or locale; and

’ { ’
(c) to be able to provide the information from a and b to those interested

in inaugurating parenting programs or in improving upon existing programs.
) ) .

Procedures. Programs for study were selected based on recommendations

-

of the Childhood and Parenting Task Force (a regional group which works

together with the staff of this A.E.L. Research Program), members of the
A.E.L. Board, advisors in local education agencies, anq through‘prio;
contacts that A.E.L. Programs staff have with programs throughout the

© . :
- A.E.L. region. Programs were selected to repreSent the various categories

- .

of a taxonomy of parenting programs and services that was previously

. i

developed and reported by A.E.L. staff in the report to N.I.E.: Review

<

of Major Programs and Activities in Parenting (Charleston, WV: A.E.L., Inc.,

1979). That taxonomy is reproduced here as Table 1. An effort was made

to obtain programs representing each of the major categoriegkyithin the

-

. . classification. .
" A.E.L. staff developed an open-ended interview. Most interviews
» - . -
" . + N
- - were conducted by;telephone by one of two’ staff members. A small number

1
¥

~ .of program surveys were cohducted in person, particulérly at the stage

tﬁat tﬁe interview itself was being developed and checked for adequacy.
4 -~
®y  The interview was conducted in a manner that allowed considerable latitude

¥

- to the program personnel to express in their own terms and in their own

Ny

order of priority those things which they thought to be important to

%
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TABIINY -

3

Parenting Program;Classifjcationsl’
I. Primaf§ Focus, on Parents

A. Parent Groups to Meet Parents' Own Needs While Dealing with
" Parenting Issues (Examples: Parents Without Partners;
Transactional Analysis; AEL Parent Discussion Guides)

B. Training/Educating Parents to be Coordinators of Forces

.. and Resources in Their Children's and Their Own Lives

* ' (Examples: voucher’ system; The National Parent Federation
for Day Care and Child Development)

C. PRarent Training for New (Parenting) Roles Outside the Home'
(Examples: ACYF efforts to prepare parent paraprofessionals;
parents as tutors; home visitors; classroom aides)

II. Parental Skills Focus: General : =
4

A. For Adults
1. General Parent Education (Preventative/Developmental) y
(Examples: Child Study Association of America; parent
"education" programs)

~
[

. 2. General Parenting Training (Pfeventative/bevelbpmental)

N (Examples: Florida model; Verbal Interaction Project)
‘ ty
\ g ° . a . g
‘ 3. General Parent Education (Corrective/Ameliorative)

(Examples: foster parent training)

4. General Parent Training (Corrective/Ameliorative)
(Examples: TADS four Training Parents to Teach Models;
Heber's Wisconsin program)
A - [N \
B. For Children

1. General Pre-Pdrent Education (Preventative/Developmental)
{Examples: Exploring Childhood Curriculum, if non-experiential;
Family Life Curriculum) ®

2. General Pre-Parent Training (Preventative/Developmental)
(Examples: xploring Childhood Curric¢ulum, if experiential;
peer tutoritig)

3. Teen-age Parents (Corrective-Ameliorative) .
(Examples: NACSAP-related efforts; Florence Crittentan
services; school law changes) vj :

-

s
lrrom GOtts, E. E., Spriggs, A. M., & Sattes, B D.  Review of Major Programs

and Activities in Parenting. Charleston,<WV: ' Appalachia Educational Laboratory:

1575. ’ .
/ = , L

\
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VI,

Parental Skiils Focus: Specific T f\ !

A.

Parenting Programs Having Specialized (Limited) Goals
(Preventative/Developmental) .

(Examples: ECS .child abuse prevention effort; prenatal classes;
school entry orientation)

Parenting Programs Having Specialized (Limited) Goals
(Corrective/Ameliorative) *

(Examples: Parents Anonymous; neglect and abuse "hot lines;"
crisis nursery)

Parent Linkages to Institutions/Parent Involvement .

A.

B.

D.

,Parent Involvement in Governance and Aév{iory functions

Home~School Communications Development
(Examp1e5° parent=-school conferences; Sprigle 5 'learning to .
learn" emphasis on home-school understanding)

Parent Involvement in a Non-Centtal Supportive Role
(Involvement=~l)

(Examples: fund ga;sing; voluqteers in non~instructional aide roles)

(Involvement=2)
(Examples: P.L. 94-142 provisions; Institute for Responsive
Education; Parent Advisoiy Councils under E.S.E.A. or E.S.A.A.)

Collaborative Rélations of Parents and Programs

(Involvement~3) oy

(Examples: cooperative day care or nursery school; "contracting”
systems between parents and schools) . ‘

Specific or Limited Assistance to Families

A.

Parenting Programs to Complement'br Supplement Family Roles/
Functions (Preventative/Developmental) -
(Examples: day care services; Infant Education .Research Project,
E. Schaefer; CDS Consortium efforts in child care)

Parenting Programs to Complement or Supplement Fam;ly Roles/
Functions (Corrective/Ameliorative)

(Examples.‘ protective services; foster care; homemaker services)

General or Extensive Asgistance to Families

A.

Res;ructuring Society to Support Families (Preventative/Deveiopmental)
(Examples: “technological cradle;" family advocacy; call for family
impact gtatements on public laws; family policy formulation) ,

Comprehensive Family Support and Protective Systems

(Corrective/Ameliorative)
(Examples: Parent-Child Centers; Child and Family Resource Program;
intensive casework services; Home-Based Services, U, Iowa Clearinghouse

type)
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! ¢

comment upon regarding the services offered. Nevertheless, the following

)

areas were covered at a minimum in each of the interviews: goals and

objectives of the program, populationiperved, program type, services offered,
staffing %attern, source (s) of funding, inter-agency cooperation, potential

. S
for replicability, and special requirements for replicating the program

elsewhere. 1In addition a wealth of factual information of varied sorts %

.

was obtained. Because of the considerable diversity of directions which

the individual jinterviews took, it was necessary agtérwards to summarize
/ R

them into a more uniform format to achieve some degree of comparability and -
*

to facilitate finding particular items of information. It is in this latter

»

form that they appear in Appendix B.

v "

Findings. Somewhat over twenty programs were studied in this manner.
[4

Their focuses ranged from pre-parenting for teenagers to parenting classes

for adults, direct invélvement o} pa;ents in various cooberative capacities
in educationql settings, early interventions with parents of handicapped
children, support system programs, involvement o% parents of school age
children in federal title prqgraﬁs; Head Start, extended«day programs
iniliated by parents, and so forth.

Of the programs surveyed, a majority are servipg r;ral families; howeve:,:
some urban programs were also examined. Virtu;lly ;11 of the programs are®
serving educationaily,disadvantaged populétions or are serying them in
conj;nction with other fam;lies in the same communities. The programs
studied are in all of A.E.L.'s seven member states.

A thread that could be detected running through all of the succesggful N
programs is that behind them there is a major commitment made® by a key

person or persons. A second thread is that the successful programs

involve people who are not working in isolation as a program but who are

-
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working in collaboration with other agencies in their respective

) . L ] P '
communities. The programs studied may’also be called "Model" on other

grounds. This is true in the sense that many of them are already in
. _/
the process of being replicated and are giving technical assistance to

-

others who are attempting to repl%cate what they have done. It ié also
instructive to note tHat those programs which appeared to$be ﬁost
successful had s who were quite ready to éooperate in giving out

: igformation about what y Qere doing. Their-enthusiasm, interest,
and dedication could readily be sensed in the interviews. ’Other findings

v

plus a summary of each program studied appear in Appendix B.

1)

Regionél Parenting Surveys: Uses
-Results from both the Base Samgle Surve;’and the Survey of Model
Pérenting Programs Yill first be widely didseminated to practitioners
in A.E.L.'s region. In addition, result%lof these two surveys provide
' a data base for plann}ng additional research which will follow in the
area of school/fa@ily relations. These findings will enable A.E.L. and
others in the region {a) toncarry out indepth focuseé studies; (b) ta

contribute io the evaluation of parenting programs and services; and

B/ . »
(c) to provide input to policymakers in the region. In the instance of '
” .

Y

' !
the Model Parenting Programs, a further use will occur. Additional studies

e

fwill be performed in selected programs from among this group to determine

the perceptions of both the parent clients and the program staff as to
the particular elements-within their programs which are responsilhle for

their success. This analysis will assist A.E.L. to develop refommendations

for how to strengthen programs. Further studies of these programs are also

planned to determéne nSt\Snlzjégth whom they are successful but which
N ° ’ ' \

£ N A
| S
Ly

=
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populations either do not seek their help or find that these types

of services do not meet their particular needs. Such inquiry can provide
’ v
a basis for planning services to meet presently unmet needs of special

‘ g
populations of parents. Finally, knowledge from the Regional Parenting \___—_)*S\\

~

Surveys will permit A.E.L. tQ provide valuable consultation and technical

assistance to state and local educators who are seeking to develop more

‘effective programs for improving school/family relations.

’

The two precedng\sections have described 7tudies which were

.

designed, as noted, to guide future planning for work in the Childhood

and PEIenting Research Program, as was the HOPE Follow;Up Study. They

were, the;efore, to ferm together the basis for a position paper on

planned future actions ggpope of Work THREE). wn;n A.E.L. became involved
. A

in a major regional needs assessment study in 1980, it became possible
(4

<

for staff to include in the sampling de51gn needs statements on chlldhood
and parentieg for validation. Such a valldatlon procedure was conducted
'in all seven states. Analyses of these new deta'were eﬁded to what had
been learned from the other scopes of work,. thereby providing é new
consolidated data base feritﬁe pasition papeJ. Subseguently a special
committee of the A,é.L. Board invited a further more spebifically foeused
position paper.‘ The reeult‘of ;his overall process (Appendix D) is a v ) (
position paper calling for A.E.L.'s future work te focus en the building .

and improvement of school/family relations. This emppasis for future

research and development was clearfy endorsed as a priority r:egionwide"i

by separate needs validation studies done in each of A.E.L.'s

member states. ’ k

[~
C\
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HOPE Follow-Up Study . ”§

.

Purposes. The HOPE FoliowiUp Study was designed to measure child- :
réaring practices, attitudes, styles," and resources,of gamilies, and .
to identify the empirical r%lationships between these and child outcomes

MR .
measured in terms of school progress and social competence; and to establish

‘

whether the HOPE experiment (1968-1971) had had enduring effects that
were still detectable when revisited in 1978-1980. The design of the
original experiment also made it possible to inquire whether parents

had been‘shanged by the experience of receiving home visitation, and, if

*

soz;what areas of behavior specifically had changed.

+

Sample. Three-hundred fo;ty-two children ages 1l to 15 years, including

approximatelytequal numbers of boys and girls representing all social, racial,

and ethnic variations prevalent in southern West Virginia were included in

the sample. These were children who,with their families had participated

in Home-Oriented Preschool Educa?;pn‘(HOPE) from 1968 throuéh 1971. All

-

parents and arsmaller representaé&ve sample of younger siblings were also

Y

sampled in the‘gtudy. All énalyses we;é\io focus upon correlated data
from within family units. All family units could be identified as having-

been selected at the time of their initial participation in the program on

a random, representative basis, and, further, assigned randomly 5ither

to a commﬁnity cdntrol‘group which had available a television signal only,

or to one of two exper%mental conditions which had in cormon for the family

2

unit that they involved weekly home visitation by a paraprofessional who

.focused on iSSues of child development and preparation of the child for ,

school. .A smallei and represenéative subsample from this la sample alsc ’
° .

participated in the family case studies described in the ne ajor 'section

}\ - A
ofythis final report.

<)
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An initial feasibilitysgtudy was conducted in 1975 by A.E.L. o0

- .
’ v »

‘. determine how many of the children could be located in the Fayette,
s . A

Mercer, Raféigh, and Summers County School Systems of sdﬁthgrn West

Vfrginia.i Over half of the original sample Fould be located at that

)

time. Records were kept on any children who could not be located if it

5

was known whether they had moved away or for what other reasons they

)

7
were not noy in the school. The next stage of the sampling commenced ’\\
! ’ v ’ i
in the school year41977-1978 at which time A.E.L. contacted the

4

families of all of those children who were found still to bé enrolled in
'the school system of the fgur counties. With additional assistance from
. ’

the school systems at that time, it became possible to locate several :
. e . .
. children who had moved from one place tg another within the four-county

N ‘\> area. A small number of additional children and their families were

identified subseéuently in the process of performing the study, when the

fact that they had participated became knownzthrough contacts with
~ "Q‘
\ .

\\ relatives or other third parties. Attempts were then made to' include . R .
' ’these families in Fhe’follow-up'sample as well. _The net result oé the
A hd . .
sampiing wa;'that all familjes wh;Lh could be located at)theﬁfnd.of'the f .lﬂ
. approximately ten-yearhinterval were invited to pqrticipéiétf%‘the follow- )
: N

<

up study as indicated below.

Ptrocedures. For zﬁe children, school xecords Qege collected incluaing

£
) ’ N .
grades in stbject area§4‘school attendance, standardizea achieyement and
: R ; ¥
ability testing, and indications of whether a child had been in a special
_ Lf'ﬂ glaés placement or had been held bac;\in grade. *In addition, the children's

. teachers combleted the School Behavior Checklist to determine each child's ,\

style of coping and the presence or absence of égdications;of internal

' -

.N\ . |

- IS I
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& emotionai or social conflicts. Children also were lnterVLewed by a
}' } local pergon who was spec1ally trained by A. E L.ﬁfor these purposes.
Each child whose parents gave consent for ag interview completed a direct
) ~self report type interview-dealing wieh educational‘ana vocational ' )
aspzrationsh feelings of person;l contrql,‘artitudes toward family life, -
7 g ‘éseociations with various persons and ;rougehinside andgoutside the homeLJ/‘ o
.and ‘so %orth.t Children also were interviewed with the Tasg§fg£¥Emotional )
. Development (T.E.D.) Test (H. Cohen & G. R. &eilfﬁgrookiine, Mass.;’T.E,D.

[

. 1
N
.

. -Associates, 1975).

3

‘

School data were summarized acrgss occasions over time to form
c -0 N
. ‘ & .
composite Yariables for school attendance, achievement, ability, and teacher

-

¥ o4

grades. - The School Behavior Checklist%gag‘gcored ih the standard manner
- YK - \

LETY

R ’ , ., = '__-. . a@*
B A
refernced in 07 G. Johnson (Tests and Measurements.in Child. Development:
TR, T
. . . /

"Handbook II. San Francisco: Jossey-Ba§§: 1976) to reveal Scorgs for coping
' . . -

and non-coping‘syles of dealing with, the interpersonal environment of the

~> school plus symptoms of personal d&%gﬁgag;zatlon, depreSSLOn, and anxxety.

. at

1 o A
The d1rect or self report Chlld 1nzf ew was stored largely in keeping witk

/

A —— .

its derivation Srom earlier research perﬁorméﬂ by Fels Research Institute in
. » .

. < A

Yellow Sbrings, Ohio, with the help of;eonsuitation from the original

inveéstigators in those studies of student achievement and aspirations.
] . . ' ‘ A s 4
' ‘ e‘ < . 5 . . : '

. Factor analyses by A.E.L. revealed that the direct child interview produgeﬂ
‘essentiall§ those factors which had been built into it from the earlier
. 7 " s
/ @ X .

Fels work. ' The T.E.D. Test was scored according to-the standard scoring

system developed by Cohen and Werl. Moreover, in collaboration wjH

@ . :
. test's developeré, A.E.L. applied a ney’scoring syétem and validated it first
- ' , Y - L ’ )
. ~ based on the original normative data firom Cohen and Weil's standardization .
o ' . » .
f . . sample. '
’ v ’ r)ﬂ 4
. ) L
Qo : S )

ERIC | | ‘

P v .
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A direct or self report interview was designed for completion by
. ¢

ﬁerents in the HOPE sample. This instrument drew upon well-~known
. research from the Fels Research Institute, Kohn's measure of parental
values, the Home Environment Scale from the High/Scope Educational

N
R . N .
Research Foundation (based on dissertations by Dave and Wolf), an

- -

igaptation of Pumroy's ng:LLgné Pg;gntegttitgaeesufvez, a new sex-role

scale based on the f6rk of Brogan and Kutner (Journal gg.Marriege>and

2

\\\\the mily, Feb. 1976, 38, 31-40), an extensive "demographic sectlon,

o et

and specific qUestlons deallng with child and family health and with the

&
child's perspnality. Parents were also interviewed by local interviewers
- o \ - ‘ -
' . in thelr homes using an ipdirect measure of parenting skills which‘presented

to the parents a series of- child development 51tuatlons in picture fonﬁ

- and requested that they answer a series of standard questions about each

picture while telling a story about it. The retionale for this latter .
1nstrument is further discussed in a later sectlon of this report that

deals with the developmental theory of parenting. Both the &rect and

indirect parent interviews were scored in ag;ordance with their orlglnal
.

R
sources based on the rationales with which they had been constructed.

In addition to the foregoing data and the datd which are mentioned

@'— -t
later for a subsample of families in the case studies and in the younger

sibling study, extensive preschool test data were avpilable on the children

P

frommihe period of their program participation in 1968-1971. These laté&é

L4

data are still in the process of being recoded into form to allow comparisons

between them and the latér data from the children and families. Therefore,

the longitudinal aspects of this study will be reported eubsequently. *
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All child interviews and parent -interviews were conducted without

. - the interviewer being aware of the group. to which the child,@f parent
. ‘ N 4 <
¢ had originally been assigned. Special arbitrary code numbers wgre further

. assigned to these cases so that persons performing scoring of the completed
. “ . : \

. . J
Jprotocols would be unaware of the groups to which the individuals might

Y . 5. .

have belonged. The somewhat over 100 teachers who completed the 5ch651

. -

z Behavior Checklist were also unaware of whether the children had been in

HOPE in an éx@erimental or control condition or had not been associated

with the program ‘at:‘a“'l'l. The qhildren's school records were devoid of

[
v

s N ’ L . - .
information regasding their program participation, and we, accordingly,

' N
assumed that their school careers were not directly affected by
- . ’

.. . ‘ . N
reputational information regarding their participation or non-participation.
e v ‘

The‘follow-up study design includes within it a number of methods Ydr.
checking on-the potenf?kl/effects of attrition on the continuing

representativeness of the overall sample. Some of the checks on the

T -
= s’

- potential effeékg\of attrition still need to be made before final reborting

-

of all results. The N.I.E. has agreed to allow A.E.L. to perform tHése
additional analyses during the first/Bart of Fiscallfear 1981. What can
be said at this point is that special coding procedures have beeh used
to identify thgse families which did nét partic¢ipate because they had

. A
moved away or for other iogistical reasons versus those who did not
.

participate because they were actual refusals. These groups will be
¢
seﬁarately analyzed and compared with the actual participants in the
4 - o
interview portion of the follow-up study by examining preschool tesf

data available on them plus by examining school records which were picked

up in early 1975. It appears, therefore, that the overall data available

—

3

oo
(S
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will be sufficient to reach conclusions about the representativeness

’

of the sample that completed the interviews. ' : a Co-
. Rz o *

-

Of the 344 chrldren whose school records were located beginnlng in
l97§, 48 represented younger siblings of children within_the overall
sample (i. e.,'in some families mor; than one child had'partiéipated
e1ther in the experimental or the control grou%y .in no instance were
children from the same family assigned to different groups) . This means

that there»were 294 family units potentially available‘for sampling if

they could be located. Of the foregoing, 215 family units participated

. voluntarily in variohs aspects of the follow-up interview study. This

means that there‘ar;~79 family units which we{e,elrgible to be included
' ~ 7

but which for some reason were not. Of the 79, 33 represent actual

refusals. The remalning 46 are families where death of a parent, removal

to another location out of state, and other logrstical reasons account -

for the nonparticipati®on. The 215 participating famalies include o,
163 experimental families and 52'control gxoup families, with experimental
}amilies~outnumbering control familes about three to\one. Among the 33
refusals, however, > were exgerimental and ll\control, revealing onlf

.

a two to one differential between the\groups. It is, theréfore, apparent
that there was a slrghzlzvhigher refusal rate in the controél group than. 7
in the experimental group relative to their respectine sizes in the
overall available follow-up sample. As was indrcated earlier, theh

possible s1gn1f1cant effect of such a desparity upon*the overall study

will be explored subsequently - <’ h
‘ ~ 4
3 .
(A , ©oor i

i
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Findings.

®

Extensive school data were available on the experimental

and:éontrol children as’indicated earlier.

over the first six years of

‘ \ ’
.schopl the Hopﬁ children had better attendance records, higher teacher

. .
back a grade in school.

~ .

. "

ERI!

Aruitoxt provided by Eic:

-

.
B

4

grades in.basic skillg areas, and were' far less likely to have'beenfheld

The probability of-all of the fbregoinq findings

N1,

wpsuless,thap Not oniy were the children less likely to have been

- . * ' ! -
held back in grade if they were in the experiﬁénta; group, but’ retention

+

N -~

. !
— . . ’
in grade can be seen tp have been reduced'dramatically from 25 percéht in

the control group to 5 Qercent‘in the experimental group. This large rate
erstood‘in terms of the practices of

.
method of handllnc the placement of -

of ret:ent:.on in grade is t:o be
rural school systé%s of using t

handicappeg_children pripr to the more recent enactjent of P. L. 94-142.

.

In their junior high years, theQFxperiﬁental children were identified by
., -

’
~

. 13
their teachers as being better organized in'their classroom behavior,
[y »
¢ 0y
less likely to be depressed, and as having a moré successful adjustment

o

On statewide testing results, the HOPE children

demonstrated higher ability and hiqh%r Derformancg on' achievement tests

with ted&chers and peers.

.3 1

v

in basic skills areas.. Perhaps more impressive is the fact that HOPE

childrerd exceeded national norms on ability and achievement, ‘wheré€as the
contfol childr?n fell below n%{fg;al norms, as is chéracfgristic of child-

w
.

;eh in the frural school systems from which they come. Overall it may be

said in terms of their social and emotional devélopment, their academic

. - Y
progress, and their behavior as viewed by teachers that the experimental
/ N ) ", T
children‘in HOPE -ten years after their original barticipation in home-
. .

+

e

’

¥

oriented preschool education are, coping more successfully with the environ-
N . - .

+ «

R . . . s
ment of the school than is true of their randoyly'ass'qneg control peers.

b

20 .
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:.The parents were also compared on a variety of measures to determine
whether the effects of receiving home visitation during the child's preschool
years had had an enduring. effect upo; their parenting behavior. Using a .
variety of measures from the Fels' research on achievement behavior, it was
found that the}"academic orientation" of the experimental mothers was highly
different from the academic orientation of the control mothers. The compo-
sition of ratiqg items making up this variable suggests fhat in their des-
cript§o£ of themselves the experimental mothers had higher levels of aspira-
tion, higher expectations, and greater satisfaction with their children's

s academic achievemqpt. Other measures from the Fels' work were not sensitive

to possible enduring effects of the treatment. For example the ;yocational

, orientation" of the parents did not differ between the two groups. This

’

means that their levels of aspiration and so forth for their children's voca=-

S

< tion were not different from one another. The Fels' in%erview also covers

areas of self-description of parenting style. None of these self-report
measures of parenting style differentiated successfully between the groups.

AEL included in this direct interview some specific questions dealing with
N

parental support of learning at home. A statistically reliable difference

was found betyeen the groups for this variable, with the experimental mothers
- . 3

'having a- greater tendency to provide support for learning at home.

Although M. Kohn's measure of parental values orientation has been used
extensively, AEL found that it did not work satisfactorily or reliably as a.

measure of parental values using his scoring system. An)altérnative scoring

e

syséem of the instrument was developed based on the correlations among the |
items within this population. These correlations produced interpfetable

factors, but these factors did not differentiate between the experimental

and the tontrol grbups.

ERIC
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=
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AEL had also developed a slight adaptation of the High/Scope Home £nvi-

. 3

-ronment Scale to determine whether the home was more supportive of learning
§

in the experimeﬁtal ;; the control group. This instrument looks at both the
material objects in the home that might contribute to learning and to the
practiceg of parents in providing, enriching and intellectually stimulating
experienges for their childr%n. On this sgale a highly gignificant differ-
ence was found between the two groups, in favor of the experimental fami{}es.
What may be concluded ovegail from the forégoi;g direct interview measures of
parenfél characteristics is that the primary effect of HOPE upon parents who

v

received home visitation has been in those areas which relate most closely to

the child:s academic development and orientation. On variables which attempted

‘to assess other areas, self report did not provide reliable indications of

ditferences. . . !

A quite different approach to assessing possiblg changes in the experi-

mental group which may have persisted was AEL's use of an indirect parént in-
.- N g .
L ) N .

terview. This interview, which used a series of pictures of child development

e . Ke :
situations to elicit stories from parents, was scored in a mann®er that reveals

the problem solving abilities and perceptiveness of parents as these relate tp

the development and educational progress of their children. It is, therefore,
v

instructive to look at the results using this particular approach in contrast

to the self-report approach whic@ has traditionally been used in studies of

’
/!

this type. One ‘variable scored for the stories is "perceptiveness;' of parents

-

.regarding issues of child development. These ratings reveal that parents in the

experimental\group were more perceptive of child development issues than were?

' n

parehts in the control group. Subscores had also been developed for parents'
perceptiveness at each of five child develobmental levels: infancy, toddler,

preschool years, elementary school age, and early secondary school age. This

: . - 2f\
()
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S ame difference favoring the experimental over the control families was found
at each of the five age leveis. .

o .

A sécpnd performance variable scored from th; indirect parent interview
was a variable called "outcome."” Ratings for out?ome indiéate’whethéripar-
Ents have a more positive and iéng-range perspective ‘on outcomes versus a
more negative ahd short-range perspective on outcomes. Outcomes here refers
to the outcomes envisage? by parents of what might happen in the developmen-

P
~

tal situations examined by parents in stoiies they told. They were specifi-

cally requested in each of their stories to tell how things turned out in

the end. If they did not mention this in their story, the interviewer fol-

lowed up with additional questions to-attempt to clarify their perspective

on outcome. The outcome variable‘clearly differentiated between the experi-
, mental and the confrol families for each of the five age levels and for the

overall comparison across age levels. Parents in the experimehtal group con-
. sistently Qiewed the outcomes of child development situations more pbsitivel%/
and ig longer term perspectives thaﬁ did parents in the control group.

‘ A third area scored in the indirect pafent interview stories was defined
as "teaEhing-learning.“ The parents gaa been asked in their stories t;\hgm—
ment- upon whether there was any teaching, learning, development, or maturing
going on in the stories as they saw them. The va;£ majority of such’parental
comments dealt with teachi?g and learning rather.than with development and
maturing. RemArks specifically dealing Qith de;elopment or maturing were
more likelf to be made in connection with the transition érbm childhood into
early adolescence by parenés from this yopulati%n. It is, accordingly, accu-
rate to refer to the variable simply as "téaching-learning.“ On this . vari-
able parénts from the experimental group exceeded parents from the control

’

group for each of the five age-related subscores and overall score for their

OO
-
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understanding of teaching and learning potentials that exist in child devel-~
73 -
opment situationSa

.

The approach used in the indlrect parent interv1ew to sampling parental
performance in a varlety of ch11d developmenﬁfgituatlons may be viewed as a
simulated approach to ecological sampling, in the sense that parents were al-
lowed in a variety of simulated situations to reveal how they might react to
contexts that vary greatly in the child age and child development challenges
that they present for parenting skills. The evidence from the measures ob-
tained from this interview sﬁggest that a more generalized effect occurred
for the experimental parents. It appears that they learned not only skills
relative to.thinking about preschool age children, but that the treatment

. ' .

effectively expanded their overall perceptiveness, the positiveness of out~
comes which they anticipate, and-their_ understanding of teaching and learning
potentials of varied child development situations from infancy through.early
adoles%ence. These kigds of more Qeneralizéd effects can probably be attri-

’

buted to active learning processes in which these parents subsequently engaged

once they had learned general‘strategies for thinking about their children's
ﬁaevelopment and learning as tﬁey participated in the HOPE process wﬁen their
children were preschoolers. )That is to‘say, it should not be inferred that
these ex?ensive gene;alized effects occurred automatically. In;tead it is
belie;ed that they would have occurred because the parents theggelves had
learned to take a more activ; role in exploring and learning about what was
going on as their child grew MP.& It seems probable algo that “the generaiiza-
tion of effects to the period of infancy and toddlerhood would have resulted

from a combination of reflection and from the fact that someé of the parents
f N >

had younger children for whom they had subsequent opportunity to extend and ,

apply their new ways of\thinkang about child development as they came along

. 30
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%from younger ages, including infancy.
In summary, it appears from a variety of both child and parent indigAtors

that participation in HOPE had enduring effects upon the families who received

o>
home visitation in comparison with the control group. Some questions remain

regarding possible différential rates of attrition between the groups and so
: i

forth. Further analyses will be completed during the early part of 1981 to
clarify any possible limitations to the conclusions that have just been stated.

See Appendix E for further details on thé HOPE follow-up study.

3
-

o

Family Case Studies
_The Family Case Studies was an intensive investigation using observational
methods in homes of family interaction patterns, communication, styles of child
_rearing, and‘famil? processes'which evidence themselves in structured.sampling
situations. All families selected to“participate in the Family Case Studies
had already participated in all aspects of the interview study of‘égients and
children. In addition, the Family Case Studies explored the status of younger
siblings of children who had participated in froject HOPE, to determine whether
effects of the program had been extended by the parents to .them as well as to
:
the HOPE children. Because the number of younger siblings in families in the

Family Case Studies was fairly small, it was necessary to sample additional

younger .siblings whose families were not in the Family Case Studies. A more

complete report of the Famil& Case Studies appears in Appendix C.

-
)

Purpose. The Family Fase Studies were conducted to provide more in-depth
information on a representative subsampie of the families who had ﬁarticipated
in,thg larger HOPE-follow-up study. Moreover, since the other primary data

gathered on the parents all were obtained by interview, it was important to

ERIC.
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obtain data of a different sort based on direct observations of the parents'

" interactions with their children and spouses. _ This study also contained within
-

it plans to assess the temperament of the target children and of any younger
siblings ;ho had not participated'in HOPE but Qho might be of school age. The
information on child.temperament is to be‘used subsequently in various causal
analyses to rule out differgnces in the children that are attributable to under-
lying biolégical variations but which might erroneously otherwise be attributed
to parental practices.’ Finally, the younger siblings were to be studied to de—‘s

termine whether the parents had applied the things they learned by participation

in HOPE to their younger children as well as to the target children.

Procedures. All family case thdies were carried out py a single inter- ’
viewer who had previously had contact with the families selected. All families
were pre-selected according to demographic stratification variables that had
been found in the "Index of‘Favorability" analyses to most significantly differ-
entidte betweén families whose cﬁildren were coping and non-coping. Because
efperimentgl families outnumbered control families about two to one, they were
included in the Family Case Studies in about this proportion. The person con-
ducting the individual family case studies was unaware of whether the families
were experimental or control o; of the exact principles of stratification
whereby they®%ad beenlpre-selected.

After a list of families meeting the necessary stratification criteria had
been assembled, the field worké?“coptacted families and asked if they would be
wflling to participate in a further stage of the study. They were told t%at

for this portion of the study, which would take an entire day andiéossibly part

of an evening, that it wouldjbe necessaf? for all or nearly all members of the

family residing in the household to be present during at least parts of the day.

.
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Famil&es whose schedules could not easily accommodate this were iﬁcluded by
the field worker conducting several of the studies on weekends. Faﬁilies
which could not meet these criteria for inclusion at any time were eiiminated
from further consideration for this study. 1In this manner 28 families repre-
senting the experimental group And 12 families representing the control group
were studied duri?g 1980. é

Immediafely after scheduling a visit and prior to its éommencement, éhe
field worker would completely study all of the existing dAta on the family
that was about to be visited. This meant that the child\s school records,
interview reqérds and parent interview records were all reviewed immediately”’
preceding that visit. The purpode of this review was to re-familiarize the
worker with information which might Bé important to functioning effectively
as a participant-observer in the family situation and to eliminate possible o
duplication of information sought during this occasion. This review, further-
more, served together with the data collected and cbserved during the visit

*

as the basis for completion of standardized ratings immediately following

each of the visits. By following this procedure families were not needlessly

burdened with questions and areas of inquiry for which sufficient information
for completing the ratings already existed. Because th; information available
and the informifion needed varied for each family, and beéause each family's
circuﬁst;nces differed from those of other families, each case study was some-
what different. It is for this reason that they are called family case studies
rather than the family casé study. Despite the highly £%dividua1ized nature of
the studies, it was possible to e them comparable by completing certain stan=-
dardized ratings as described lowﬂ

Consultations were held by telepﬁone with Dr. Diana Baumrind, Directo; of
thé Family Socialization and Developmental Competence Project. These d}scussions

/
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established that AEL's data base would be sufficient following the one-day

visits for completion of the étandaré ratings that have been useéd in the lon-

v gitudinal study conducted by her. To'achieve maximum cémparability she pro-
vided the as-yet unpublished édolesgent version of the parent behavior rating
form. The rating scales examine par.;ent:al authorit:y“i' terms of direct:ivgnes‘s,
parental influence, and maturity expectations. Besides parental authority,
three o;hervmajor domains were explored in the ratings: t¥aditionality, ra-
tionality, and affection. These major doﬁgins were divided fﬁrther~intQ dimen-
sions in the same,manner as was parental authority. Multipie rating items also
relate to each of the individual dimensions. Ratings were completed both for
the seventeen dimensions that relate to the four major domains and'fofiez dif-
ferent parenting behavior rating items.  Anglysis of the ratings indicated that
five major factors accounted for the variance in the seventeen dimensions.
Seven additional scales accounted for the variance detected in the 82 behavior ’
rating items. l — |

Each family in the case studies was also rated with the AEL Supplemental
Family Ratings. These supplemental ratings provided seven additional dimensions
\V.on which the experimental and control families could be compared. A rating was
also available for each mother from completion of the Shure and Spivack problem

-

solving tasks. In addition to the foregoing types of quansitative data, a
summary statement was prepared on each family to indicate how the familygbiewed
i;self as a unit in relation to %Pe rest of the coﬁmunity of which it is a part.
These were not prebared ih the‘manner of clinical case rebortslbut rather in the
manner of biographical statements which might have been articulated by aNfamily
member who was attempting to desesibe and charac;erize the,fdndamental attributes
of the fqmilx. & N

1
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By agreement with tﬂe‘NIE,further descriptive materials on the case

I3
studies methods will be prepared in the early part of Fiscal Year 1981 at
no additional cost to the government. The procedural descriptions will be

sufficiently complete to permit othexs who are interested in replicating the

%7

.
2

R

case studies to do so.

Findings. Nine dimensions of child temperament have been studied by °

@

<
Thomas, Chess and Birch (Temperament and Behavior bisorders in Children.

New York; New York University Press, 1968). Th;zzkakge assessed using a
questionnaire form developéd by Dr. Richard lerner. Moderatel& high to high .
internal consistency coefficients were sbtained for eight of the nine dimen-
sions. Since temperameﬂt represents a biologically-based substré%e of behav-
ioral .style, it was nét anticipated that children would bé‘aféected'in thesé}

s

respects by the treatment. This appears to be the case, inasmuch as the

3

experimental'and control groups were not different on any of the temperament

scales. It is conceivable, nevertheless, that the manner in which the tem- %gg

perament scales come together to form secondary factors could be reflective
° k-4

& .

¥

]

of the incidence of behavior disorders. In order to evaluate this possibility,

£

the items of the Lerner scale were factor analyzed and the exberimental and

4

control groups were comp2red on these fourteen factors. ' While the factors

generally reflect the nine temperament dimensions, the dimensions do in fact
come together in ways suggestive of differing patterns of ‘daptqt}on to envi-
. - . + s B
ronmental circumstances. For three of the -fourteen factor ‘comparisons (a num-
. . .

. \
ber of results exceeding chance) significant differences were fowid between

the experimental and control groups of children. These findings suggest that, -

the experimental children have adopted a more attive style of interacting

’

with the environment, in the sense, that they would rather be doimg things than

sitting around. In this connection it is easier to distract them from something
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tﬁat they are doing and to engage them in-a new activity. A second difference /f

s
~

was that the control childreh tended to be very sound sleepers in the morning

v

while the experimental children tended.to,be up and ready to go. On the other

hand, the control children were described by their mothers as more reactive to .

new situations and physical stimuli. '

. e .
The AEL supplemental ratingsy-produced interpretable factors on the fol-

lowing dimensions: good communcation; ‘uncrowded livingeconditions enhancing

7
¢

interpersonal proximity; quality of relations with own parents; parent relations
H N

with own parents affecting relations with own adult siblings; comments on folk

.

superstitions; mutuality in the family; ana'stance regarding parental sexual

taboos. While all of these were ciéar fagtors, the exﬁeiimental and éontrol.

parents did‘no; differ on any of them. Tpe parents also did not differ oh the

Shure and Spivack problem solving scores. In this last connection the ﬁean
L4

parental score for the problem solving situations was 16.715, with a standard
: . ‘ ? "
deviation of 6.982. This mean suggests that these parents would tend to handle

these types of child probleps by providing a simple "because" when refusing the

child's wishes or when attempting to redirect the, child's behavior.

¢

-

Parents in the experimental and control groups were compared on the seven

<

scales derived from the Baumrind ratings. The first scale reflects a component

of parental authority which was labeled "firmly directive.” Experimental parents

* o~

were higher on this scale than control parents. The second scale was labeled

"tiaditionality." On, it the experimental parents were once more signifiéantly

higher than the control parents. Finally, experimental parents were higher on

Scale 7 which-was labeled "Affection and Responsiveness to Child." The gtroups
- >

did not differ for the following scales: paféntal control; clarity of parental

e

xole expectations; intellectual stimulation and control in:'child redr;ng? and

« -

supports and encouradges maturity. It is interesting, nevertheleés; to note that

N
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the means of the experimental parents were higher on "all of the preceding

variables. Given the small number of parents being compared in the study,

-

it seems likeiy that with larger sample size all of these differences would

.

have reached statistical significence.

-

In summary, the case studies have added further information ‘to that ob-

tained by comparing “the experlmental ‘and control groups for the larger sample

using the various interview and school data sources. The case studies have
suggested that there are differences in the children,in their general styles
of adaptation. Parental ratings using scales derived from Baumrind's work™

reveal other differences between the two groups of parents. In work to be

[4 —

carried out in early 1981 at no additional cost to the government, relation-
ships will be examined between the sets of variables derived from the case
o
studies and the variables available from the larqer family study. These

analyses will be used to clarify the nature of the overall differences between
the experimental and control groups. Attempts will be made in those analyses
to infer which aséects of perental behaQior have been responsible for parti-
cular child outcomes. Data on a small sample oﬁ younger siblings are still

!

preliminary at this point. They suggest that some of the’kinds of differences

2

observed between the experimemtal and control children' are present also in
,their younger siblings. Because of the small size of the younger s1b11ng
sample, however, it is premature it this time to reach conclusions about these

differences without first completing more-complex types of analyses which will
. 8

control for other possible sources of the, differences observed. These addi-

tional anlyses are a part of the work agreed upon by AEL and NIE to be con- .-

ducted early in 1981. - >

- -4
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Recommended Methods of Studying Rural Appalachian Families \

-

This section of the report considexs Scopes of work SIX, SEVEN and EIGHT.

The discussion will proceed first to methods for studying rural Appalachian
]

families. After that the potential of these measures for serving together’

as fieid measurement batteries will be considered. ;

-

Procedures for Studying Rural Appalachian Families. Even though, as has

already been noted, the various scales derived from the direct and indirect

parent interviews were not equally successful in detecting changes in parental

behavior over time, correlational analyses show that virtually all of the scales

derived from these two interview procédides have interestfhg and interpretable
, /

correlational relations with individual’child measures. If one's purpose is to
- as purp

conduct research on rural Appalachian families, then it is clear that both the

13

direct and indirect parent inteS%iews have much to commend them. But if the

purpose of using the instruments is a practical one having to do with the mea-

.

surement of program gutebmgs, then it appears that only selected subscales from
/ ’
the direct parent interview are of value, whereas the entire indirect parent

interview would appear to be of value. Thus, if one were selecting the most

useful scales f;pm a direct parent interview for practical evaluation purposes,

VA 4
the achievement orientation interview items, items having to do with parental

.

supportiveness of the child's learning at home, and those dealing Qith the qual-
i -

ity of the home environment would recommend themselves. The demographic sec-

tion of the direct pérent,interview would in any event be useful for inélusion

for statistical control and analys¢#® in almost any typé of application.

’ -

Other considerations beyond sensitivity to treatment effects and relation7

- .

ships between variables should influence the decision of whether to use or not

to use these Qérticular instruments. The direct parent interview requires

-

sémewhat more p?rent time to complete than the indirect parent interview. if
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only those portions of the direct interview which were found to be useful in

the present study were retained, the two instruments would, require about equal

[}

amounts of parent time for completion, i.e., about 45 minutes each to'be admin-
istered. This is a substantial amount of parent time, but if the approach
taken for evaluation purposes is one of sampling parénts rather than of admin-

istering the interviews to all parents in the program, then the procedure is

0

reason?bly efficient and cos? effective as a means of determining program
L4

’

effects. If the purpose rather than evaluation is the assessment of parent

-

needs for purposés of planning, then the instrument from this group which ap-
pears to be most appropriate is the indirect parent interview. This inter-
view lends itself well to describing what the needs of individual parents are

for particular kinds of éxperienées which would improve the}r skills for per-

@ \

ceiviqg more accurately the social and cognitive developmental means of their

children at various age levels. Because the indirect parent interview is di-

wided into five subsets, each of which provides reasonably reliable scores On

important indicators, it would be sufficient to administer only those sections

of the indirect parent interview which related to the age of child on whom the
.
particular educational program was focusing.

Scoring and coding costs are another consideration which should affect

decision making regarding the use of instruments of this variety. Within the

direct parent interview the amount of effort involved in scoring and coding is

\

extremely variable. Atii‘tion here can be focused on those parbﬁgghich have

proved to be most useful in the present study of Appalachian parents. The

Fels measures require considerable time for scoring. Yet, if one wishes to

Q
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measure the important variable of parent academic orientation, ther. this igf

. @
the procedure which would need to be followed., In contrast, the scoring of,

-

-
the home environment scale is much more straightforward and objective, requiring

q
.

RS N A
- . (VR

-




36
>

less time. The demographic section of .the direct parent iqterview is virtually

pré&-coded at the EiMé of response and simply needs to be analyzed. Scoring of
\/ )

the indir%ct parent interview is more time-consuming than scoring of the direct

v 14
parent interview. Thgi, while the indirect parent interview provides generally

- )

4 7 . N

more useful indicators for a combination of parent needs assessment at the indi-
. 7 . LS

vidual }evel and for program ®valuation, the ‘operational.use of the measure re-

a

quires a greater investment in interview scoring and interpretation. AEL has

. .

sufficiently worked olt the computer data processing procedures for both of
these instruments, including checking all necessary item reliabdlity statistics,

that people who wish to use them would find this aspect of the work to be little
$

problem if they have -access tp computer facilities. = %
The intéiview measures used in the Regional Parenting Surveys appear at this

time to be very promising instruments to use in research activities where the

purpose is tg understand more about what communities offer and the kinds of
e (‘ \ - —

needs which individual families have. These research values of that parent in-

.

terview point a133 to one of its pé£2tica1 values, namely, that it prgvides a

-

.way of lodking at entire communities when one is in the process of planning X
for a program wﬁ&ch is intended to increase school-family involvement around
the learnin% of the child. Coding of this parent interview is accomplished in @

- » .
two stages. E}rst the more closed~ended guestions are coded using one code

~

book. After that the mbre open-ended guestions are coded using a second code

-

. 8 . N
book. Even though this coding process is’time consuming, by careful selection

of a smaller representative, random sample to whom the interview was adminis-

~

téred, it would be possible to determine much about a particular community for

-

purposes’of planning how to improve school~family relaﬁions and low to increase

the schools' iqyoléement with other agencies that would be helpful to families.
n / ‘ [l

{
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The methods used in the case studies theﬁselves are ex;reme1§ démandiﬁg r
in terms of study time and would prove impractical for any typical field
uses except for purposes of fundamental research on f;milies or for proyid-
ing clinical assistance to individu;& familié%%which have very speciaf needs.
An exception td this is the temperament quest;;nnaire uséd withi;\t£e family
case studies. This is a measure that can easily be completed by parents on
their own and provides information usgful not only for research purposes but
for understanding individual learning styles and problems of particular
children.

Among the child measures used in the larger study, the indirect child
interview or TED Test is a valuable clinical instrument which is useful for ‘ : )/
research gfd for the.asses§ment of needs of individual children. The utility
of this instgpment has been considerably increased through the application of

the new scoring systems developed by AEL. ,Even though the instrument has been

available for about ten years now and is widely used in school systems, there

2
-

has continued to be the need for the kind of an overall scoring system which

has now become available for use with the TED through this research. Admin-

-

.istration time for the TED is modest (i.e., about 15 to 20 minutes per child);

— ] . =
scoring can be completed by psychometrists and school psychologists who have
' A
/
. g
received appropriate instruction; and scoring time is relatively modest for

an instrument yh;ch provides the richness of clinical information that this

one does.
+

The direct child interview AEL developed to parallel the'parent interview

L3
L]

measure is both easy to administer 'and tO score. L%?ministration time is

ap- )
proximately 15 to 20 minutes per child. Information from this intervigw/gég;;//i—_hQME‘

Al |

with areas of academic and vocational significance that are well suited for re-

kY

search and for individual guidance and'counseling purposes. Finally, the &
k1 .
," . V:.! 4; . s \
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School Behavior Checklist is an ihstrument which can be completed for an indi-

¢ -~

vidual child in about 15 minutes by a teacher or in the group form can be com-

pleted fpr an entire classroom in only about an hour. As a screening device

the School Behavior Checklist is eétremely powerful fo; detegting both academ%c
and'other difficulties which the child is experiencing‘ in the school environ-
ment. Its validity has been shown relative to a wide variety of other indica-
tors of child school progress.

In summary, AEL has developed an@ tested a variety of parent, community and
child measures which together are useful for both research and program planning
as well as for individual needs ;gsessment and clinical planning in some in-
stances. The next subsection of this reporé examines w;ys in which these in-
struments can be used in combination to accomplish particular purposes ;s field
batte;ies. For additional information on the psychometric properties of these

instruments, see Appendix F to this report.

)
Recommended Field Measurement Batteries. For research purposes the measures

used in the HOPE Follow-Up Study, the Family Case Studies, and in the Regional

2

hY
Parenting Surveys appear to be psychometrically acceptable and valid. For pur-

poses of evaluating the effectiveness of programs designed to increase the in-

o

volvementwgf/pérents in their children's learning, a parent-child battery con-
sisting of standard cumulative record data from the school plus the indirect
parent interview, the TED Test, and the School Behavior Checklist:would appear

® LI
%o provide in-depth appraisal at a reasonable cost if sémpling of cases is used

&
rather than administration to ai%Aprogﬁgm participants. Selected su@scales from

3 B 3
the direct parent and child interviews, may b;§akc6mmeqd themselves withir a
e o -
: ~AFes . - n
_program evaluation battery if there is a direct correspondeﬁé; between the
, - a > N h 13

s »

. o
P >

prégram objectiveés and the strengths mentioned earlier for the direct interview
! instfuments. A thiré’purpése for field measurement batteries was considered:

L

¢ N -
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assessment of needs and measurement for planning individual programs. If the
purpose of the needs assessment is for planning a program that will serve a

community, then a combination of tpree measurement approaches can be recom-

mended: the instrument Learning to be a Better Parent is valuable for iden-

tifying content areas in which parents wish to receive instruction and assis-

tance through the local ed;;atién agency; the parent and community survey in-
st?hments used in the geéiona; Parenting Surveys can be used to determine
community resources available and to asséss any of a ;epresentative sub-

sample of parents from the population to be served; and the indirect parent
interview, for relevané portions of it, can be used with a representative sam-
ple ;f parents to determine some of the particular areas of parenting skill with
which the population requires assistance. The last of these instruments can

be used together witﬂ the TED Test to assess the needs of individual families
and children for whom special kinds of programs will be delivered Bn a more

individualized basis. See also Appendix F in this connection.
¢
Measuring Parental Generativity. The indirect parent interview was de-

‘éigned with an additional purpose in mind besides its potential for research,
evaluation, and assessment uses. This instrument was intended to permit the
testing of a developmental notion of parenting skills which suggests that
p;rents may require different skills for being Q{fective in rearing infants,
toddlers, preschoolers, school-age children, ang teen-agers. This overall
group of skills for fostering the development of children is called genera-
tivity. The specific measures of variable; such as perception, ou;coﬁe, and
teachinq:learning for each of the five age levels may be viewed as components
of tﬁg overall generativity required'if children are to experience optimal

development. The usefulness of the indirect parent interview for testing _

this conception of pareﬂting skillss that vary depending upon the developmental

/




level of the child, may best be judged by examining the psychometric properties .

of the component subscores that together make up the overall generativity

’

sFore. From this vantage point it may be seen that the interview allows re-

liable measurement of parental'skills for dealing with children at each of the
five age levels and, moreover, provides insight into the specific skill func-
tions that may‘be measured %or each of the age levels. For more on this con-
ception of parental skills as being differentiateé into Eomponents related to

child developmental level, see.Appendix G.

Diésemination, Technical Assistance, Training, and Internships

Dissemination. A vital activity during the past year in dissemination has

been maintaining contacts with members of the Childhood and Parenting Task

Force to keep them informed of progress with the work. They will be prowided
¢

with copies of this overall final report and requested to provide AEL staff
with suggestions about which parts of the overall set of findings they would
find most useful for distribution in short abstract form.

A number of publications and presentations were disseminated throughout
the yearlfrom December 1979 through November 1980. This comT:nced wiéh the

presentation of an invited paper "legislated Roles of Parent Involvement and

Curxent School Practices," to a conference held in Washington, D.C., This paper

. h . ;
will be published in 1981 as part of a state-~of-the-art publication by the

National School Volunteer Progfam. A special session was qrganized and presen-
tations were made in February to the annual convention of the Ame;ican Associ-
atiqn of, School Administrato;s}gn methods of measuring parent needs and program
outcomes. A research presentation was méde in_M;rch 1980 on the HOPE Follow-Up
Study to the Southeastern Psychological Associationm m;eting. A presentation

on the characteiistics of rural Appalachign families was made to the Kanawha

»




41

Valley Community Council in"May. 1In June a session was chaired on "Family
Research/Parent Training." The entire scope of the childhood and parenting
research program was presented by a research pahel in Jufe 1980 addressing
ghe topic "Distinguishing Cﬁaracteristic of Appalachian Children and Families:
SomeyFindings and Needs for Further Study." Finally in June 1980 at the first
annual conference on Appalachian families and children AEL led a study group
on "Needs for Research on Edpca&ional Policy in Appalachia."

Members of the AEL staff participated in July in a Families as Educators
Conferencey sponsored by the NIE, along with representatives of other Labs
and Centers. AEL shared some of their study findings at this time. 1In Sep-'
tember a special presentation was made on AEL's interyiewing techniques to a
group at the West Virginia State College. Another presentation was made on
child and family health and hgalth education to the Pennsylvania Association
of School Administrators in September. AEL presented précedures and findings

¢ .
from its work with families to the Second National Parentipg Conference in
October 19%9 in Richmond. A similar presentation was made at that time to

P
the Virginia State Kindergarten Association. In October a special invited

conference was held of West Virginia state educators in Charleston. Essen-

« ¢

tial findings from the childhood and parenting research prograﬁ were pre-

N Y

sented at‘thaé time together with their implications for pre-primary and
primary educatidn. A final dissamination activity of this sort was a collo-' °
quium held in November at the West Virginia Univerkity for persons from the
Departments of Education, Sociology and Anthropology.

staff publications during the year have included a review of Dr. Jane Mer-

’
N

* . vy
cer's System of Multicultural Pluralistic Assessment (SOMPA) Kit in the Journal

of sSchool Psychology. A paper was published in Childhood Education, 1980, 56,

228-234 titled "Long-term Effects of a Home-orientgd Preschool Program."

~
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Another article appeareq_ﬁp Children in Contemporarg>Societx,‘1980, 13, 43-4s8,

called "The Appalachian Child." a publication on "Society, Education, and

Values" appeared in Thresholds in Education, 1980, 6(2), 11-13. The HOPE re-
search was further featured by Linda Shallaway in “"Country Schools: Forgotten

But Not Gone," in Educational R & b Report, Fall, 1980, 3(3), 6~10. A chap-

ter was prepared for publication_in a new volume edited by A. W. Child and

G. B. Melton, Rural Psychology, New York: Plenum Press, in press, The chapter

is titled "Home-based Early Intervention." Another report on HOPE and related

research was accepted for publication in the Journal of Special Education and
)
is in press. This article is titled “"The Training of Intelligence as a Com=~

ponent of Early Intervention: Past, Present, and Future." As was megtioned
earlier the paper prepared and presented for an NIE conference, "Legisiated
Rolés of Parent Involvement and Current School Practices," is being published

in Alexandria, Virginia: N?tion?FVSChool Volunteer Program. Finally AEL work-
ed togsther wi%h Abt ASsociates to prepare a description of a recent Adaptation
of HOPE to fit the primary level. This work appears in Abt's final report to
the U. S. Office of Education, E. C. Proper and R. G. St. Pierre, A search for
Potential New FollowaThrough Approaches, Cambridge, Massachusetts: Abt's As§oci-

i

ates, December 1979. 'This section describes what is called Home-Oriented Pri=-

mary Education (HOPE-II).

Technical Assistance. Some advisement and materials were provided to

the Ohio State Department of Education for planning and emphasis on parent in-

volvement for their special Year of the School. Informationéﬁﬁd consultation

.

was giQen to a local education agency in Eastern Kenthcky to assist them in
planning a school/home effért to reduce drug aﬁd alcohol abus; by children in
the commﬁnity. Various materials were pioviéed on a complimentary basis to
Ehe West Virginia Central Ch;lq.Care Board, Eo the Family Services Center and

A,
A .
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to the area YWCA. Technical assistance was also rendered to the Kanawha Val-
ley Community Council in conducting an area-wide needs assessment of family
serving agencies.

In support of three regional conferences sponsored in Tennessee by the
state education agency AEL provided consultation and materials to approximately
600 participants, 200 of whom participated in conferences in each of three re-
gions of that state. Some surplus field test materials were provided to the
State of Pennsylvae}a to be placed in home daycare resource centers statewide
to increaselthe ievel of proficiency of care providers in dealing with issues
of child development and learning. A joint activity was carried out with Me-
tropolitan Pittsburgh Public Broadcasting, the Pennsylvania Department of Edu-

~

cation, and the Pennsylvania Department of Welfare to make the publication

AEL Visits- Mr. Rogers Neighborhood available for use in home daycare centers
in Pennsylvania. AEL's role in this collaboration was to provide advice and

technical assistance, and to secure the permission and cooperation of the pub-

1

lisher of the "Aids to Early Learning" for these usages. The resulting prod-

uct will be used to improve the quality of home daycare services, including

after-school services for school-age children.

, During the past year staff from the Childhood and Parenting Research Pro-
gram spearheaded the planninonand coordination of the First Annual Cooference
on,Appalachian Families and Children. This Conference was sponsored Jjointly
with the West Virglnia State College in June 1980. Scholars, educators, and

service providers from throughout Appalachia attended tpe Conference to pre-

.
v

sent pépers and. participate in research symposia and dlscussion sesslons. As

J
a result of this process definite plans have been made’ to hold a second annual

conference in Knoxville, Tennessee in summer 1981 under sponsorship of the

University ‘of Tennessee-Knoxville. Plans have aleo been made tentatively for
| 5
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a third annual conference to be held in 1982 under joint sponsorship of Western

+

Carolina University and Appalachian State University. This annual conference
provides an important regional vehicle for the exchange of information and ideas

! -

on family life and on methods of promoting effective relﬁtions between families,.
schools‘, and other institutions within the region.

Traiéing. Training was provided in Wintér 1980 to YWCA staff members in
the Central West Virginia area in methods of using empirically-based approaches
to promoting the development of children in daycare both during the day and in
after~school hours. A summer fellow of tﬁe Southern Appalachian Leadership

o
Training Program was provided traiging for her work in a remote rural area of
gartin County, Kentucky as a lead teacher. 1Instruction covered areas of home-

t . .
oriented methods and the use of the Mr. Rogers Neighborhood series in conjunc-

tion with schopl outreach to rural parents. Brief training and consultation

.

was carried out with personnel at Eastern Kentucky University to‘assist them in

work with high illiteracy parents. An ongoing training and technical assistance

activity is being carried out dith the Morehead §ta£e University Developmental
Studies Project to help high-risk‘rural students remain and succeed in the Uni-
versity. The special assistance being prpvided inlthis Qnétanée ié in the area
of measuring student cﬁaracFeristics which predict which students gili haQe par-

ticular difficulties adﬁusting to life in the university. Such students gene-

rally come from isolated rural communities and in the gniversity enviropmeé%“

N

suffer a kind of culture shock when they are no longer in contact with thé mem=

bers of their extended famii§ system on whom they'haqe come to depend fér emor

[

tional support and assistance in adapting to new circumstances. Finally, a, the

requést of the U. S. Department of Education, a short-term training experience

was providéd,for the head of primary and setondary programs for one of the major

4 (adl
C : /
. L

v
states in Nigeria.

-
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Internships. As a part of its ongoing efforts to promote ‘educational
. »
equity in the region, the Childhood and Parenting Research Program selects

and proyides fellowship and internshfb experiences throughout the year. The

amount budgeted.allows for either one intern or fellow to serve continuously

through the year or for more éﬁhn one person to serve for shorter periods of

Q . -

time. Dr. ﬁinda Higginbotham completed a one-yemt postdoctoral fellowship
with the Program during early 1980 Her experien&es at AEL enabled her éa\\\\\?\\\%k_~‘y
move into a research and evaluation position with one ofvthe universities in
Eastern Kentucky. Because the needs assessment was going on throughout 1980,
a number of shqrter term internship‘exéeriences were provided. In one of

these arrangements a former Lab Summer Intern from the Pennsylvania State

A

- University was assisted through a short-term internship arrangement to carry
»

out a dissertation study which related quite closely to the ongoing work of\(

the Research Program. A side benefit of this arrangementuwas that it pro-

-~

moted a strong‘collaborative relationship between faculty members at the

Pennsylvanid State University and staff at AEL. Another equity intern Who

e .

- practicgs school psychology was appoi d dﬁring Summer 1980 to provide Hei
i . .

with specialized experiences in the #pe and scoring of some of the AEL child
and famiiy measures. A Charles;g;;afea G@ucato& was also provided internship
experiences in thg scoring of AEL‘T%afzect parent interview. She will be

i
able to use these new skills in family-oriented work. A final internship

adPointment tas mdde of another Pennsylvania State University doctoral can- .

didate who wished to gain additional skill in the analysis of the types of

)

data collected in the Regional Parenting Surveys. L

~
AEL also supports summer equity interns out of institutional funds. Dur-
. o

ing Summer 1980 three of AEL's summer equity interns selacted experiences

with the Childhood and Parenting Re$earch Program, géaff provided experience

~

»
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in curriculum development oriented to schsol/family relations to & teacher from

-

Alabama. A special education consuL;ant from one of the large Intermedlate

~ -

Units in Pennsylvania received an internshlp experience in Bcoring and inter—

1 - -

preting the various child and parent instruments as these might be useful for

understanding the circumstances of sociafly‘and emotionally handicapped. This
e . C T i
particular intern has since been appointed to a similar po&ition in the Penn-

> '

sylvania State Edﬁcation Agency where she will have further oppogtunity to use

e - ' s

the new skills developed. Finally, a doctoral student in school administration
£ R o
from the. University of Tennessee-Knoxville received internship experiences in

Ex N

the Regional Parenting Surveys methods of interViewing families and in the me-

thods used .to study model parentxng programs. . . .

> ,.«

In addition &o the tralnlng and 1nternshx¥ experiences described in the two

*
- *vf«: s . .

\a-r:'v\.

,preced;gg SubgectlonsJ«AEL provided training in interviewing and qodlng methods
s‘/*( g 3,
¥

to a largeeﬁumber of persons in the region durigg the past year. Most of these

. ¢

was gart of‘the overall AEL Research Program. A total of 51 fe-

v,\»’

males receivéd twaining ‘in various interview mthods. Of these five were minor-

f, &y, R -
» - ’
ity and 48 non-mlnorlty . Teg males recelved experlence in interviewing of whom

A & N .
l"’r
one was minQrity and nine non—mlndyify, @pere were thirteen females trained in
~ .

-
~

scorlng)and coding the varlous lﬁstfhmeﬁﬁs of whom one was a minority-person.
¢’

v

N [ ] ¢ ¥
The same type of training was civen ; ol X malesébf whom one was minority.
»l

. ¢
P - LN

Of the 1nterns who e experiences were described earller, the five interns

. s \ o b

appointed within the Re earch Program were al%.fbmale and two were minority.
’ N bg W > ’ $

. . o
.All three of the summer interns appointed dﬁfgélabwide basis whb selected to
2

work within the Research Program, were females?and One was a minority group ‘Q

: ¥ ) ’

member.

- - b'.? <
A final note is in order regarding inter=institutional relatiodshlps which

.
4 -~

have been developed during the past year, ,The regional Annual Conference on
O . , »
! " -y n~ )

B : Py
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Appalachian Families and Children has been mentioned as a vehiclé for increas-

ing inter-institutional collaboration. It was, furthermore, possible to dé-

—

velop during the past year collaborative‘relationships involving faculty frém
the Morehead State University, Mérshall University, the West Girginia College
of Graduate Studies, West Virginia State College, West Virginia University,
. S

the University of Virginia, and the University of Tennessee-Chattancoga. An
extra-regional collabo}ative'aétivity was carried out with T.E.D. Associates
of Brookline, Massachuggtts in connectioQ with AEL's refinement of new scorihg
p;ocedures for the T.E.D. Test. Progress in these areas is important to AEL's

v

’ s . civs
efforts to serve as a linking mechanism within its member states.

&
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SCOPE OF WORK # \ONE
BASE SAMPLE SURVEY s .
REGIONAL PARENTING SURVEYS . ' :
v PRELIMINARY REPORT
. ’ . Mary'Snow

I: INTRODUCTION . :

. Review of Research Design

The revised research design of the Base Sample Survey called for 1260
personal interviews with random samples of pareﬂts tb bg coqducted in 24
counties of fiée states. Since then one county school system .reversed
its earlier dec1510n to participate; therefore, the f1na1 numbers will be
1160 interviews in 23 cogftles in the states oggylrglnla, West V}rélnla,
Kentucky,. Tennessee and Ohio. Major categories for the selecti;n of tﬁe sample
and for the analysis are Appalachian Rural cou;;ies and Urban countids’ Fsr
comparison Qurposes, aqd in order to provide'a more'representative picture
for igdividual Ftates, some non-Appalachian Rural counties aré also included.’
Most of the.interviews.(920) are with the parents of third graders. However,
in three counties additional interviews were obtéined with the parents of
. kindergarten and tenth grade students (240). These were included to allow

us to obtain éome idea about how much the age level of the child affects

the parents' attitudgs, sources of information, etc. ™\

a ..
Gurrent Status i
At present data collection is complete in twgdggateS, Virginia and
® .
West Virginia. This consists of a total of 400 interviews. Data collection
is prbceediqg well in Ohio, the last state in which the study was initiated.
Two counties are compléte and three aré approx}mately one-half complete. A
. \
I q'
/ 55 -
o .
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major effort has been made this fall to move the data collection in the two

remaining states, Tennessee and Kentucky. In Kentucky interviews are complete

in two cou?ties and intg;vié;eirreplacements in the three remaining counties

have resulted in satisfactory, regular progress. In Tennessee it was
s ! ' ' ’ ’ : s
necessary to train, or have a previous interviewer train, new peqple in
}) . N 4 .
three counties. This was judged necessary as the earlier interviewers were

either not working or were proceeding much tog.slowly. Early indications are

that these replacements a!E committed to completing all the interviews in

e

b - , T
those counties as quickly as possible. However, because the 'holiday season

is now upon us, we expect the remaining data collection will go into January.

Meanwhile, two coding procedures are being used with the data. Code

N -

Book I covers the coding of those responses gwhich either were pre-coded or

which are clear and relatively easy to code. This codq/ﬁboklwas devéloped

. N . . 1
first and has been used with the 400 Virginia and West V;rginig interviews.

. [y -
This first wave of coding hag also yéén acgomplished ‘for all other completed

.

interviews received by the lab. The tqtal number at present is 862.

Code Book II covers the coding of the op;ﬁ&gnded questions and some
coding of indexes. This Code Book has been devéloped with the help of our

»

coders and is now in its final revised Form. The nature of the corresponding
data required that more timg, thought and training be built into the”develop-

ment’ of the Code Book II a?d in the coding itself, which is ngw beginning.
-3

v ¢ .

The data from West Virginia and Virgiﬁia has been coded (Code Book I)

and key punched, and preliminary computer results, (consisting of frequencies
> ’ '
and percentages) for each item have been obtained. The second part of this

report will consist of a discussion of these preliminary results. It should

¥
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be very éleh;, however, that.this report represents only the very first

v

stagé in the ‘analysis of the Base Sample Survey. Coding of all 1160 inter-
views using Code Books I and II is expected to be completed by March. The finéi//

report will be based on an analysis of the total gample data.

The Enalysis

The next step will be to develop indexes of dependent and independent

’

variables and to run these agaifst each other. Some Mitial possibilities
for dependent variables are (1) an index of Parental Access-to Help:; (2) an

index of the Perceived Needs of Parents; (3) an ‘index of Aspirations for

-

Child; and (4) an index of fﬁe Degree to which Parental Responéibility

is Shared. “Some of the independent variables will be:

(1) ﬁegion'of Residence_ (Appalachian Rural, Urban or Non-Appalachian

Rqral)} (2 Household composition (number of adults, number of children,.

number working, etc.); (3) Previous %jiiiifﬂﬁﬁ Raising Children; (4)  Demographic
. -~ - /

Characteristics (eéucation, gccupation, religion, etc.); (5) Definitions of

>

"the good mother"” and "the good fa;he}"; and (6) Social Neéwork (type, intensity).

A multivariate analysis using Lazarfeld's elaboration model is planned.

- ”

Depending upon the results of these analyses, other techniques and tests of
. N 14 .

significance will be run for particular parts of the data.

«
2 . .

II. HIGHLIGHTS OF PRELIMINARY RESULTS FOR VIRGfNIA AND WEST VIRGINIA

This report is concerned with-400 cases from four Appalachian Rura&'

. s
K3 . .

! e -
counties and Four Urban counties.

.-

~

. s ™ L .
Family Composition, Present Parenting Situation

. Characteristics of Respondents, Type of Pamily Structure
: - ~=d. 3

»

N . s ™ N 4
one of the adults holding a major responsibility for raising the sample T

- -
.

As our only criterion for an e}igible restndént was to be at least
|3 ’

] . ‘ p -
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child, it was theoretically possible to draw a wide range of different types
of persons, e.g., natural mother or father, stepparent, adoptive parent, .
foster parent, grandparent, depending uﬁon the faﬁily circumstances,

However, as expected, most of our respondents (93%) were natural mothers
- .

of the sample child. However, in 17% of the cases the father or stepfather

chose to participate as the second respondent. Three percent of the inter-
3
views were with the father alone. ‘

The majority (78%) of.parent respondents are part of a nuclear family,
’ . \v A
either from a first marriage or a second. Overall, single parent families

make up 11% of the sample, and extended families another 11%. The biggest

4differenca between the.Appalabhian Rural and the Urban families is in the

3

number of single parent families, which is only 5% for'tﬁe Appalachian Rural
-* .
families, but 22% for the Urban familiés. Tpe number of divorced parents is

. NN i . X ‘
al§o higher among the Urban sample (18%), than among the Appalachian Rural

sample (3%). . .

<

Work Status . o
Overall, 48% of the mothers in our Virginia and West Virginia sample
are working outside the home; either part-time or full-time. Adding to

this. the percent of women who are looking for work, we find that 50% of
Py . ‘e .

.-

these women can be considered to be” in the labor force. When broken down

ikby region, the figures are 45% of the Appalachian Rural women and 51% of

the Urban women are in the labor force. TConversely, 48% of the Rural -
Appa*achian mothers say they have no occupation} while only 29% of the
Urban mothers say this £s'the case. ‘
. . 1
£
e .
- LT ) b
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Previous ExperiencegiaisiggfChildren

Regglfs for the total sample show that 35% of the respondents say
they have had previous experience raising children. But again, there are
rural-urban.differences. ﬂmong the Appalachian Rural respondents 41%’
claimed sﬁch experience, while among the Urban respondents 24% replied in

the affirmative.

Care Arrangements and Pooiing Arrangements for Sample Child

.The percentage of parents who use:some kind of care arrangement when
they have to be away }s around 80% for both rural andsurban respondents.
The difference is in whether the care arrangement is used regularly and

’

often or seldom. This type of breakdown is as follows:

. .
Care Arrangement Rural Respondent - Urban Respondent

Reguiarly Useg 28% S51%
Seldom Used * 51% 31%

The most common types of care arrangements reported were, in order of
. . .

magnitude: (1) neighbor, friend, babysitter; (2) family member other
than grandparents; and (3) maternal grandparents. Again, there are dif-

ferences By region, with Rural parents using family members most often, and
- . ’-

. 9

Urban parents using the neighbor, friend or babysitter most often.
Pooling arrangements are not cemmon, only 11l% of all the parents

feport using pooling arraggements. But among Urban parents 19% use such

arrangements, whereas only 7% of the Rural parents do so. ~

Other Adults in Sample Child's. Life v

The great majority (88%) of the 400 parents interviewed said that

there is at ;éas; one other adult (besides self and spouse) whom they

>
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entrust gith some responsibility for the sample child. In fact, the

ke
. highest single percentage (41%) named three such persons. Who are these

other adults? Total results show that the maternal grandparent is the most

R

likely candidate (42% Total, 41% Rural, 44% Urban), with relatives other

than grandparents coming in second (35% Total, 43% Rural, 21% Urban). These

are followed by older siblings (27% Total, 27% Rural, 26% Urban), and then

by paternal grandparents (25% Total, 29% Rural, 19% Urban). Differences by

N

region can again be ‘observed. Relatives other than grandparents and
paternal grandparents are more likely to be entrusted with some responsibility'
by Rural parents than by Urban ones. And aﬁong Urban parents workers in
schools, clinics, scouts, etc. are more likely to be named (14%) than among
Rural pargpts (9%).

When asked whether there are adults (other than Qpe parents) that the
sample child is emotionally attached to, the percentage of parents replying
in the affirmative is very hiéh (90%) . When asked who these persons are,
the most freqﬂent response was relatives other than grandparents (48% Total .

51% Rural, 42% Urban), followed by neigﬁbor, friend, babysitter (33% Total,

28% Rural, 42% Urban). Next most frequently mentioned were a maternal

grandparent and then a paternal grandparent.

Thus, aécording to these results we can assume that the great majority

of children are significantly influenced not only by their parents, but by

H

other adults. These "other adults" either share some of the responsibility

*

for the child or they have a special relationship with the child, or both.

These "other adults" arggmost likel§ to be relatives, but those entrusted

witq responsibility are not generally the same relatives that the child is

1]
1

most’ strongly attached to.

-
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Special Problems as _a Parent

;

In answer to the question, "Do you feel you have special problems
as a parent?", the total results for the Virginia and West Virginia sample

indicate that 22%, or slightly over one-fifth, responded "yes".,K6 The picture

.

changes, howevei, when we look within the regional categories. Only 16%
of the Appalachian Rural parents feel that théy have special problems,
whereas 32%, or almost one-third of the Urban parents feel that they do.
Further interpretation of these results will be possible after the second

wave of coding is completed; the above question was followed by an open-
> . . . v
ended question asking the parents who replied "yes" to explain their special

~
A==
'

problem(s).

-

Social Network: Formal Contacts *

School Contacts

* When asked about the frequency of their talks with the sample child's
teacher, the most common response was two to six times within the past year

< . .
(52% Total, 48% Rural, 59% Urban). 23% have talked very frequently (7 to
12 times a Qear or more), while the remaining 25% talked infrequently (once
) .

2z

a year or not at all).
Reéponses to the question "In general, how'helpful have your talks
been with teachers or other school staff?", tended to be faverable. 55% of

the parents said these ‘talks were "very helpful", and 35% said they were

"somewhat héleul". Urban parents were somewhat more favorable than Rural
— " ‘/ ; k3
parents. ("Very Favorable", Rural 50%, Urban 64%).

However, the responses to the next question, "Could such talks......

-

®
be made more helpful?", indicate that parents feel there is room for
improvement. 46% replied "Yes", 22% "Don't Know", and 31% "No". These

~
[
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results were similar across the regibns,with the exception that the Urban

parents again were slightly more positive.

Y
L

- Greater understanding of these responses will be possible after the

second coding is completed. w§,will then learn about parents open-ended

responses to why they rated their talks with teachers as they did, and

how they think such talks could be: made more h€

Other Organizations Child Participates In .

63%;of the'parents reportéd that the sample child pa;ticipated in
one or two organizations other than the school. The most freqﬁently.
mentioned type‘of organization was a church-related one. Probably of
most interest here are the number of children who have no organizational
'participation oqtsiée of school. 3T;ey constitute 28%’of Ehe total ;ample
- children. But when looked at hy region, it is found that 36% of the Rural
children have no such membership, whereas only 14% of the Urban children )

have none. This no douybt reflects the transportatioﬁ problem, as well as

the probable smaller number of such organizations available to Rural

< -
. ey

children. '

Medical- Contacts

-
.

Virtually all respondents said they have at least one medical contact,

-

and 27% have as many as three medical contafts. The most commonly named

type of medical contact was the General Practitioner (70%). Although many

other types of health practitioners apd facilities were mentioned, most do

. not begin to rival the prominence of the G.P. The one exception is the

e

Pediatriciah, who is named almost as often as the General Practitioner, but

only by Urban parents.
» { iy
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Most respondents (ovej 80%) consider themselves and»their spouses to

rd

be in good or excellent health. Over 90% consider tﬁe sampie child to have
good or excellent health. The most commonly #entioned health problem
experienced by the sample child was an accidental.injury or fall (39%).

72% of all respgndengs had talked to scimeone in the medicai profession

about the sample child at least once»&hring the Past year. 18% had talked

a

four or more t;mes, while 24% had had no such talks. .

When asked "In general; how belpful have yih found your talks with
X :
doctors concerning (the sample child)?", 61% rep that tﬁey were "very

helpful", while 30% replied "somewhdt helpful". Again, Urban parents

tended to be somewhat more positive than Rural parents.

But when asked whether such talks could be more helpful, 42% responded

.

"yves", 26% said "don't know", and 30% said "no".

L4
. @ . .
As was true of parent-teacher interaction, we expect to learn much

more about the meaning of these responses after the open-ended questions are

coded. Parents were asked why they rated their talks with doctors as they
y:
did, and also how thgy think spch talks could be ftade more helpful.

S

v

Access to’éhannels

-

Preparation for Parenthood )

r .
Slightly over two-thirds of the 4@Lpondents said they did not have a

clear idea of what it would be like to bgwa parent before they had children.
41%, said they had had a course in school which provided gome type of training
for parenthood. However, only 30% felt this course to have been useful.

More about the type of course and the reasons respond;nts feel this experience

v

was or was not useful will be available later.




-

) . oo \ \
Slightly over 50% of these parénts said there were: things they wish -

they had known before becoming a parent. ZAhd over 80% wish to pass on ‘

-,

information to their child to help him or her be better prepared to be a

-

parent. Later reports will discuss what klnds of things Parents say they

wish they héd known and what kinds of thlngs they wopld like to pass on

to their children.

- ' ’ ’ \

- 77% of all the parents agreed that "in today's world eve(zgfiggﬁeds
some kind of help in rearind children". Th;}e are only small differences
here by region (APPalaigﬂWQI Rura%‘parents 74%, Urbantparents 83%). The

second wave of coding will reveal who these parents say are their most

3 - )
\

important sources of advice and'he}p in rearing. the sample child.

Specific Situation Contacts . : : . - f ‘\_
- '

Respondents were presented with a series of descriptions of specific
o ) v . . ‘

.

chiid-tearing.situatidﬂg and asked+where they would turn for help if féced

with these situations. The results atre as fo{lows: .
4 .\ ' ' !

]

4 For a growth and development problem, the first source of help namqg

¥ ) . . x ! )
was most often the doctnr (72% Total, 75% Rural , 66% Urban). A few

respondents would turn first to books or to family members. The next source

.

of help also tended to be the doctor or whoever he recommended (38% Total,

42%‘hural,v32% Urban), Some would turn next to family members or books or
" .

the school.

1

-~

Fa#é a health problém the doctor is almost unanimously the first
source of help fo; both.;egions'(94%). In ¥esponse to "Where woulé you
turn ggég", the doctor 'is still the most favored source (73% Total, 75% Rural,
67% Urban). The difference between where to turn first and where to turn
next can be aceounted for by an increase in "don't knows" for the second

question.

s
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Por a sqcial-emotioﬂal problem, the highest percent of parents would

k}

turn first to. the gchool (36% Total, 43% Rural, 23% Urban); family, minister,

] . L .
the childrand the doctor are all mentioned by smaller numbers of parents.

~—

"’ When asked where they would turn next, more parents would still name the

school or some member of school staff, more than any ,other single source

(24% *Total, 29% Rural, 18% Urban). . o,

In the case of a learning problem or questf%ns about opportunities

for higher educatioq, the school is undeniably the first source of advice §

aﬂd help. For a.learning problem, 92% would turn first to the school. For
. : . .

a question about higher educétion, 74% wéqld turn first to the school. When
\ -

asked "Where théy would turn next", the highest percentages in ﬁoth cases .

. 5
would still turn to someone on the school staff. For learning problems,
. : !,

v
-~

. . .
48% name the schoql; for a higher education question, 38% dame the school.

Sources named by smaller numbers are the doctor or a college.
. . N

EL Thﬁs, it appears that paremts look to the medical profession and to

*
. v

school personnel as extremely important sources of help and advice. This

is true for both Rural and Urban parents.

Attitudes and Aspirations

Aspirations ——

Y

One series of questions relates tolthe aspirations ‘he=parents hold
for the sample children. As regional differences are small, only the total
" will be reported.

-

Results for educational aspiritions reveal that 50% of the paremts

! . e o "

. . b
swant their children to go to college, 23% want them to graduate from high
-~ 8

school, and 21% want them to "go as far as they wish".

Y L\ &)
ARV
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In regard to occupatiohal .aspirations, 60% of the parents want theif
: child to do {yhatever he or she w;nts", 23% ' would like their child to have
: ' "some sort of p;ofessién", and 5% mentioned a trade.
_ Personal qualities desired for the child as an adult will be
v » discussed- in future repor%s, aslthey'are included in the 'second coding
proceduref Y ’ ;;fm\ ~F
When asked "how much will all of your hopes for (chil&'s) futd}e\be
. ' ., * . v
influenced by.....?", highest ratings were given to the influence of theb
‘ :resppndent, the spouse and the schools. 77% of the respondents said that
they themselves cquld/inflﬁence the child}s future "a great deal", 72% said
thgir sﬁ%use could influence the child's future "a'great deal", and 73% said
’ that t%e schbols'could influence the child's future "a é:eat deal". .Other h
( influences were ﬁenti;ned} e.g., peers, church, governhént, but none wefe
rated as bei nearly as important as these three.u G
Sourcés of Information ’
) Social Network - In;ormal Contacts ‘:‘
‘ ?he great.majdrity';f parenés (58% Total, 65%(Rural, 70% Urbin) said
| that they talk to other parents often (everyday, several times a week, or
once a week). Almost all respondents believe it is helpful to talk to
° other parents (71% Total, 95% Rural,’85% Urban) .
hd When asked how many relatives or very close friends they are in
‘ touch whth regularyy, there were clear differenceshby region. 40% of' the
“ . Rdral pareﬂzg are regulérly in ;Zntact with 6 to 10 such persons, while only,
26% pf the. Urban parents are iﬁ reguiér confaét with this many persons. \\ .-
Conver§ely, 29% of the Rural parents ar;‘in regular contacgt with 1 to 5
; such persons,. while.41% of the Urban-parents are in contact with this
- relatively §mall number.

. » (

- - b © N\
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Over 80% of all respondents reported that there is some person among
their relatives and.close friends with whom they particularly like to

discuss the sample.¢hild or child-rearing in ggneral.

Media Contaét

Responses to the questions asking about the media as sources of
)} , .
infof;ation and help indicate that they are not, on the whole, as frequently
« used as personal contacts. . Respons .are similar across the regions.

Of the different types of reading material asked about, magazines

AY

appear to be the most popular. 45% said that they had read an article

’

reléted~to child~rearing in a magazine in recent months. However, only 33% ’

remembered what the article was about. 30% reported having read a book

related to child-rearing, 26% a newspaper article, and 20% a pamphlet or

-

newsleEter in recent months. 1In every case, smaller percentages remembered

»

the subject mattersand still fewer had dIscussed it with anyone else.
Television 1is evidently a more common source of information than
4

v .

reading material. 48% of the pareg{s remembered seeing a program about
children and parents in recent months. .
ﬂi&' A majority (56%) of the respondents believe that reading material

' ’ 4 ” ‘\}

. tould be made more helpful to parents. 68% believe that television and

radio programs could be made more he%pful to parents. Their specific

suggestions for improvement will be dealt with in future reports.
' / '

Knowledge of Local Programs and Services

Pﬁrents were asked about different tybes of programs and services and
whether any of them were available” in their county. Respondents who replied
"yes" weﬁé then asked to tell about the particular program 6: agency. Later

- we will be able to match names and descriptions of programs volunteered by

respondents with the known programs available.

&




~—
14

Probably more dinteresting than those who said "yes" or "no" to
these questions are the number who said they "didn't know". 51% of the
respondents did not know whether there was a program for those interested

in becoming more effective parents, 37% did not know if there were
&
organizations thatwprovide for parents .own needs (job-training,;gsterests,
A

.
.

etc.), and 29% did not know whether afly kind of preparation for parenthood
was available locally. Respondents evidently are most familiar with agencies
or organizations that provide assistance’ to families ffacing difficult

situations; only‘12% answered "don't know" to this’qdestion.

-

Tgen
Parents were then givep the names of specific programs in their county

which were taken from our survei of local programs and services. The majority
)
of respondents had heard of the mzjority of these programs and services;

however, less than half claimed any knowledge or familiarity with the majority

of them. e

-

Demographic Information

Finally, a demographic‘profile of pur Virgiﬁia and West Virgihia
respondents will be presented.

__ Education

»

The parents in this sample were most likely. to report high school

graduation as their highest level of schooling (47% Total, 53% Rural, 35%
Urban) . However, the 6rban respondegt§ @re much Jrore iikely to have gone
n_?eyond high school, to colleée, or even to a post-graduate level. Those,
jiho have achieved an educational level beyond high school make up 20% of
—the Rural parents, but 41% of the Urban parents.‘

Few respondents i:e currently attending any school. However, an

interesting result is obtained when we shift from “Are you or your husband

[}

»\ -

.
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going to school at the present time?", to "Do you or your husband plan to,
v

s

go back to school in the future?". The percent of respondents replying
N T4
"ves" jumps from 6% for the earlier question to 26% for the second question. .
%A - " .

This is truQ\for both rural and urban resbondents. The percent of spouses
2 4

who plan to go to school in the future is also higher than in the present, ~1
. N ~

~ .

but the difference is not nearly so dramatic as for the respondents.

Going to School Pfesently Plan to go Back to .
~School in Future

L4 #
Yes, Respondent {Total) / 6% . 26%
. / v
Yes, Respondent (Rural) 3% 23%
Yes, Respondent (Urban) 10% 32%
«/ ’ -

. / . o=
Yes, Spouse (Total) 4% 9%

. : | . %
Yes, Spouse (Rurhl) e . 5% 9%\\ ‘o

. . \ ) - ~
Yes, Spouse (Urban). ) _ 4% 8%
Religion .

Almost all respondents state that they have a religious preference
(89% Total, 88% Rural, 91% Urban). Most (75%) are Protestants. 48% of the
Rural parents attend religious services once a week or more; 34% of the

Urban parents attend this often.

Race . ‘. ’ -
. L1 * ¥

Of this West Virginia and Virginia sample, 93% are white, 6% are black,

less than 1% are Asian, and less than 1% are Hispanic. Once again, there

’ )
i

3

»

is a difference by region.
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Appalachian Rural Appalachian Urban - .o
4 e e Bl‘aCk"" s l% z 16%&
Asian ' . . 5% ,
Al ’ N
“Hispanic - ’ - .3%
White . 99% - 83t kX
‘ - - ) . -
Organizational Membership
In regard to the organizations of which the'respoﬁdent and the spouse
are members, the most sfriking finding is the h&gh percentage of each who
belong to no organization. By region, Rural §hrents are even moge likely
_ to belong to no organization than is true of Urban parents. Urban parents
are also more likely to belong to a greater number of organizations than
the Rural parent. #
T M * ) . . N
Organizational Memberships-of Respondent
- AY ~
- Total Number of ) .
Organizations Total Appalachian Rural - Appalachian Urban
. N . ) N vy ’ ,,\
0 . : 33% \ . 37% - T 26%
1 28% 31% 338
2 , 21% 21% ’ 19%
3 or more 15% 9% ™ 26%
S Organizational Mémbershgéi of Spouse (Father)
- . K '
‘ Total Number of . ,
Organizations - Total Appalachian Rural Appalachian Urban
0. | 433 454 ... 40% b AN
/ . - .
. 1 28% 33% 19%
& ’ ~ ﬁ
. N ’
2 ~ 13% 14% 11¢
T more 133 . 9% “ 228 ‘ '
. . - ‘\ . .
\ ' »
. _ 6\{,\ - i
. ! - v} +4
] . . {@ .
. N
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Respondents weré more Iikely to belong to a ﬁTA]RTO or Parent Advisory
LI: ‘ ’
Group than any other single' type £49% Tbtal, 422 Rural, 61% Urban). The

% ”

Y

next most common type of membenship was churdh:related (22% Total, 20%

. ‘4 Fl .
Rural, 25% Urban). ’ SN

- -~
3

. o s o

» ‘~ ' L.‘ .
_ For the father, the most common type of organizatjonal membership .
N

~

Total, 25% Rural”

»

was a Union, Business or Professional Assoc:tatj,,on: (27%
< - \

34% Urban). The next most frequently mentioned'memberéhips were the PTA/PTO/ ,
. & .

. o o, - '
Parent Advisory and the Lodge or Civic Association.™ Urban and Rural parents

responded similarly when asked how often they attended meetings of these
organizations. Approximately 39% attend some\organizatioﬁal meetings

frequently, once a month or more.. ’

. A
S lemtor ‘ d v /’\[

s

a,

Respondents were then asked whether any of the organizations they

. . - . ™
belong to "provide an opportunity to get advice or talk over Goncerns about

the sample childrean". 42% of the Rural parents and 44% of the Urban parents
replied "yes". More specific information about just whitch organizations

. @
and in what ways their programs are helpful will be available later.

III. CONCLUSION

Perceived Needs

‘

A very important‘?inal qﬁegtion asked, "Is there any particular kind

»” X > . {
of help for parents that is not éyailable locally, but which ypu feel is

needed?”™ Overall, 32% of the parents interviewed responded "yes". When
examined by redion,; it is clear that .Rural parents areymore likely to feel
the need for help tﬁat is not available than is true for Urban parents.

39% of the Rural pareﬁté responded "yes"; only 29% of the Urban parents

did so. Thgse who replied "yes" were then asked to explain what is needed.

This information will be analyzed later. a

s
s \
Vv
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3 Interviewers

‘The tail sheet contains information about the quality of the interview

from the perspective of the interviewer. <Some interesting studies of inter1{

« .

viewer attitudes and affects could be carried out with these data. Of
. , <

.

particulér interest will be the explanation of tggée interviewers (32%)

who said the interview contained "unusual? features.

3y AN 'Y

.

>

: N
P Concluding Statement N
"r A 4 .
In conclusion, this preliminary data analysis suggests significant

o

L

differences between the parenting situations of Rural and Urban parents.

It is also evident that any real understanding of these preliminary results

o
AN

will only be possible after the analysis of the corresponding open-ended

—~
“; P © * ,
. questions.
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REGIONAL PARENTING SURVEYS: MODEL PARENTING PROGRAMS

a

Alice M. Spriggs and Paul D, Mays

Overview

-

. The Division of Childhood  and Parenting, Appalachia Educational Laboratory

\

> (AEL) , conducted a study of model parenting programs located throughout the seven
member stétes. This study was conducted as a part of AEL's Regional Parenting
gb;gfurveys“mich‘is a major component of the'Childhood and Parenting Program.
This report summarizes the purposes, procedures, and findings of -the study in
descriptive form. Dissemination pléns and us®s of the study are also described.

L] .
Purposes. The purposes of the Model Parenting Program studies are: (a) to

. y
-

,idéntify, screen and study programs in the Appalacbian states that deal with

@

] parenting, (b) to determine the goals of the programs, the populations served
' v
k] 4 ~ . «
< and ghe extent that other community agencies are involved in ordefi;o under-

stand the reasons for the favorable -impact on parents and children, (c) to
determine Low transferable certain prggrams might be to another population

or locale, .and 2?) to provide information to those interested in reblicating/

.

adopting existing programs lor in impro&ing upon existing programs.

Procedures. A variety of progiams related to parenting are now operating.

L

The Community Resourses catalogue for any given city in the Appalachian Region
describes programs that are either totally or partially designated pareﬁting

or parent education programs.. #&he smaller communities and rural areas have

L]
far less to offér. However, some form of assistance to parents, though it

may be strictly printed information, is available from the State .Departhent
- ‘ld
of Health and the State Department of Welfare in each of the states.

As a result of reviewing community resource guides, .contacting key

o N
personnel in agencies, cgnsulting with the DC/P Task Force, the AEL Board,

F
Q N - v '?‘1
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program directors formerly associated with AEL, and reviewing information

gathered as part of the Regional Parenting Surveys, it becomes evident that

the existing programs serve many;different groups with varying needs and

that programs have very diverse goals and objectives. It would be impossible

to assess all the programs in operation. Therefore, an attempt was made to

- >

categorize programs using the parenting program classification (see Attachment

I). . b‘\-//‘/ -
Once the major listing of programs by categories had been developed,

additional consultation w}th the Task Force and AEL Board was carried out to

provide AEL staff more detailed information about the designated programs.

.

This information, along with geographic location, was then used to narrow

the original list af 90 potential programs to be i terviewed to approximately

. S

300 kd \/

An open-ended intervigu-was developed by AEL staff and field tested with
various kinds ,of programs in the. local area to check for adequacy, flow of

information and suitébility of language and questions- {see Attachment II).

-

R
This was done primarily 'to insure that interviews would not have questions

that might appear to solicit confidential information or be an invasion of

. * ‘e
privacy. - , -3 .

.

After the questionnaire was fihalized, two divisional staff conducted

the, interview either by on-sit2 visits or by teleéphone. ach interview involved

-

an initial contact that included a description of the study and a request for

the contacted program to participate in the’complete,interview. An appointment
~ o “ N :
was then set up for the indepth interview, which lasted approximately one~half

-

hour. The intervisy allowed cons}derable lati e for the program personnel to

express in their own| terms.those things whicly they thought to be important to

o

their program and cehtributed to its success

, 75 ‘

‘e t .




Conclusion. It was possible to complete interviews with twenty of the
potential candidates. The programs studied range from pre-parenting for
middle school .and senior high school students to parenting classes for
adults with children of various ages and stages of development.' Program

JﬁLi range from comprehensive child development to providing specific child

rearing information to adults. The extent of community resource involvement

L

and the funding- sources vary greatly. These variations are intended to indi-

cate the variety of types, audiences, community resources and funding sources
' N
of programs now operating,

Information obtained from the interviews was syntHesized and written
into brief narratives (see pp. 6-57). . . _//‘

Programs surveyed served both®urban and rural families. The majority of

the programs serve adults who are interested in being better parents or
Vd

parents who have young children in a program with a mandated parenting

’ c&ﬁponent, Thus, the parent education is d;fécted toward the adult and is
. 'mift often developmental or preventative in nature as opposed tofcorrective
or ameliorative.“ Federal funds are the Qost‘common source of revenue for
qhe«prggrgms §t%died, especiaily those programs for young children with a .

ﬁ%renting component. However, the majority of the programs serving adults

* -

operate either on a voluntary contribution basis or with gsommunity resources

and minimum fees to participants. The composition of persons attending the

! {
k3 . -~

programs vary. The federally funded programs are targeted td serve educa-
1 . o N

tionally disadvaqtaged“familiés. The parenting groups are more often
attended by middle income fﬁdilies and.indicate difficulty in getting

others to attend (see Attachment 3).

-

Programg serving school age students or prospectiye parents are

funded by state funds or locgl school syétems. The programs are offeréd

“
- L]

. N )
y. _ * 7
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as part of the regular curriculum and tend to be the résponsibility of the

assigned teacher. Howewer, support and endorsement of the courses are
evident at the administrative level.

While programs are unique, certain commonalities that attribute to their
success are evident. These include: (1) a key person(s) has mide a major
commitment to the program, (2) programs are working in cooperat%on with ether
agencies, (3) programs have multi-goals in order to meet the needs of a variety
of people, (4{ flexibiliéy is exercised in the use of curriculum! location of
courses, format of presentations‘and other prégram aspects in ordé; to interest
and involve participants, (5) cost effectiveness such as cooperative purchasing
and shared facilities allow mmore offerings per badget dollar, and (6) if schoel
based, an experiential component that includes ch;ld'care isAnecessary for maxi-
mum learning to occur.

Many of the programs studied are already being replicated and, are providing -
technical assistance to others who are attempting td réplicate:the model.’ Others

-

do not have the staff or funds to provide on-site ;echnicah%assistance but will
. = v 1)
provide printed information or telephone conéul;ation with interested program
' ¥
personnel. \ ’ , —
/ .
Dissemination and Uses. The Model Parenting Programs teport will be

disseminated to the Task Férce members and to gtate and local personnel who

L4 - '

are working with parenting progfams in the AEL region. The reponf will serve
. 3

as a basis for additional studieg. Selected programse will be s;udiéd in more

-

defaii to determine the perceptions of both the parent clients and the program
< L

{
staff as to the particular program_elements that contribute to their success.
3

Inquiries will be undertaken to determine which pbpulations do not use these

] -~ -
programs or find that the programs do not meet their needs. This information

will serve as a bas%i,for planning services to‘assist,thos‘ populations of

parents with unmet néeds: + ' b
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Finally, knowledge from the Model Parenting Program Surveys will be used

along with the Regional Parenting Surveys findings to provide consultation

. L 4 .
and technical assistance to state and local educators who are attempting to

develop programs for improving school/fanily relations.

¢ L

N
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CHILD DEVELOPMENT PROJECT OF THE CABIN CREEK MEDICAL CQNTER

Dawes, West Virginia

The Cabin Creek Medical Center is a primary health care clinic designed to
provide comprehensive health services to residents of the Cabin Creek, West

Virginia area. The Center operates four “"special projects" designed to meet
N\

the special néeds of a specific group of people. One of these is the Child

* Development Project. : ,

The Child Development Project was the first special interest developed

.

into’a program format and implemented by the Cabin Creek Health Association.

This occurred because of a particular concern by the board of directors about

. -
4 v

the health and welfare of children in the area.
< . 13

In the summer of 1976, the Child Development Project sought and obtained

funding from the Robert Wood Johnson Foundétion.\ The overall goal of the

F -4
project has been to provide comprehersive medical and educational services to

~

‘preschool children. These services have been provided within the medical
center ;nd in éhe home, The project was iniéially envisioned as an outreach
projecf)for children under the age of two but was later eﬁanded to include
chi%dren under the age of six and their fémii&gg. Future goals include
gxpanéing the program to include children up through age eleven and working

‘wite area schools to increase their services to ¢
4

7

The services now p;ovided are: (1) home services to participawing
children includinélsocial services, health,éducation, infant stimulation,
and d?velopmental screening, (2) inmunization tracking, (3) coordination,of
Well ¢Child CareyDay which provides @evelopmental screening.and health educa-

‘tion for children, and (4) provision of educational materials on parenting,
* : LY

. 1 ‘
thild development and other related topics, ’
. f\‘ : 7(‘ - \
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The Child Develop?ént Project staff consists of a child development

specialist, a community outreach worker and a part-time redistered nurse.

»

. L
The child development, specialist must have a master's degree in child develop-

-

ment or a related social services field. The community outreach worker is a

local person who is trusted in the community. She accompanies the nurse on

home visits and also makes home visits to provide developmental experienceés
co '
and educational materials to the child and the famiiy.ﬁ\The nurse is provided

by WVU School of Nursing. < .

[N . Bt

This programs serves both children and adults in a developmental /preventative

<

way. While the children are the most direct object of certain services such as

4 health care, the parents are provided educational services at the same tire.
The principal source of fundiag for' the project has been a three year 4
?
grant from the Robert Wood Johnson Foundatigh. The grant period having .come

to an end, the CCHC has contracted with the’ WV State Department of Health to

. continue this project. The proposed plan to provide these services is to employ

; .
a services coordinator/tracker for not only child déyﬁlopment but all other

LN

'

3 . .
coordination tracking. I
\ The Clinic works in cooperation with many agencies, including Shawnee

- o b
Hills, WIC (Women, Infants'and Children), Family Se{giFes, and the Crippled

Children's Program with the erartment‘of Welfare. Funding is provided by b

the National Health Service Corps, United Mine wOrkefgylnsurance“ WV Dept.

of Welfare, WV Dept. of Health, Medicare and the Robert Wood Johnson

4

Foundation.

lication of this type prograniéLpos%ible. Ho&ever, such a program ia

very costly and outside funding is necessary because the program is service

de¥very and not self—supporting.‘ The funding that made this project possible
. ha TN
was pPrivate foundation monies for implementation and services. The program

hasl?géﬁ,successful enough to receive a contract from the WV gtate pept. of

ERIC - ©
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Health. The Cabin Cre¢k Medical Centet}provi%gs comprehensive care to a very
“~

rural area and the Center fills a variety of needs in the community.~
-4

\V N ‘
Source: . . , /
; .
r Y . * . '_ r") . .
Margaret Light, Administrator : L. ,
Cabin Creek Health Center . . -
Dawes, West Virginia .
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. CONCERNED PARENT INFORMATION MEETING

.

AND PARENT ADVISORY COMMITTEE

Saegertown, Pennsylvania

_ RS

Concerns of parents, teachers and the principal have led to the formation

-

of two groups, the Concerned Parent Information Meeting and the Parent\}dvisor%§

AR
N

~ .
Committee, at Saegertown Middle School. The school had had a PTA that folded

i

from a lack of interest and-disagreement with the PTA's philosophy. However,
p )

v a . R '
the parents wanted to be involved in the school's operation and offer the
’ %

. N o\
school support. Therefore, a group of teachers and parents committed to.the

- * N

. < . . % . .
- school formed a committee and set up guidelines for parent and community input

to the sthool. ) [//

Out of committee's plannihg evolved two groups: (1) an Aavisory Committee

°
,

- and (2) a Concerned Parent Information Meeting. The Advisory Committee is o
. M o ¢

limited.in membership to one pareq&kper township, five faculty representatives

and the principal. This group megets once a month, serves in an adé%so{y capa- ) 7

city to the principal and plans the Concerned Parent Informatidn Meeting which

is held later in the month, The'Concerned Parent Informa@}on Meeting is open

to the‘ééblic but is primarily attePded_by parents with children in the schoéll
. Each.meet?ng deal primaiil} with, an area gf interest or ::ncern to pareﬂzs.
, . ! ' »
Scme of the topids dealt with thus far, include tr%nsportation,“grading system: .
. : —— . 4 . .
curriculum, and familiarizat%on yith thegfaculty. The group also provides ‘ \
N - $

~

‘resources to the schopl., For instance, career education and non-traditicnal -

‘

work role programs are planned and provided by the group. Parents come: to

'

3 “ . . . * . . )
the classes and discuss their occupdtions or occupations within theiry career

. . %
area, serving as a resource tg the school and as a role model to the ,children.
. . /

L ° -

Members of the group also serve as aides in the school, organize and chaperone

t

. * )
after gchool parties and serve on committees to involve parents in the program.

Q £ .

ERIC € f on - ,
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%
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, T8 e .
One Qf the futurejgoals of the program is to involve parents in daily classroom

-

activities. .
d -
.The overall gdal of the program is to provide a supportive and united parent-

T ‘
school relationship that will provide the best possible educational climate for

.

the children in'the school; The program is viewed as developmental, one from

\
v

whlch the ram1f1cat10ns w1ll ‘be seen at a later time. 4
’ P4

This program has beeq_in operation for just over one year and is still in
’ e

the f%FQative stages. However, the program resulted from the perceived need by
a numbexr of.parents and faculty that home-school support is beneficial to all

involved parties, All pereons involved participate on a velunteer basis. A

crucial feature is the time 1pvolved and the w1111ngneSS to give tlme to the
- Ar _"°‘
progtam.” One or tw:‘xery qqultted individuals are needed 1n order to success-
5%

fully carry out thls tﬁ%e program. .Cooperatlon and comm;tment from the principal’

of the school are also kéy elémeﬁts tO'its'succefiﬁt‘ " o P
. ’ £ .
This program, while very new, has been_able Eggpéihg about parent involve-

ment in an areafwhere it had not existed for years. sy . 2

The program can be replicated inpany school system desiring'similar

. 1nyolvement of, parents. The key fe res for repllcatlon are descrlbed above,
$ .

1.e., attltudes of scheol, commitment of time bxégey faculty and‘a few parents,

4

. and a need and desire of parents to work with the)sqhooi to provxge the best
e . v - o .

possibie supporf system for their children. ° B

R s )
. o ,
_Source: ’ ’ ' v '
‘ v
Donnan _Stoicovy, Principal ", > ¢
Saegertown Middle school T . :

Saegertown, PA 16433 . . 8 N T
Vh '

» ‘ <
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EARLY INTERVENTION PROGRAM OF SHAWNEE HILLS COMMUNITY MENTAL HEALTH CENTER

Charleston, West Virginia

The Mental Raﬁgfdetipn Componeﬁt of the Shawnee Hills Community Menfal
-~ " ' ,'

Health operates a Day Training Center for mentally retarded and physically

handicapped children. The Early Intervention Program resulted from the /-

recognition that children would benefit if services were provided from the

time of birth rather than waiting until the child may have suffered permanent
danages.

This program is designed to serve families of developmentally delayed'
-infants from birth to three years old who have physical.handicaps, biith
defects, eeizure gisorde%s, é;aumas, or have been identified as'high risk -
children such as pie@sﬁﬁre birtﬁs. Referrals to the program come from

physicians, pediatriciahs and pediatric neurologisis. The child is brought
. ’ t »
to the Center and thoroughly evaluated by a team composed of a speech path-

olodist, phy51ca1 thergplst, child development specialist and home trainer.

ps

The team then develops an educatnonal plan for jthe child that will be carrled

out in Fhe home by the parents. The home trainer goes lqto the home to teach
‘;he fam:z.ly how to work ijth the child.

A p;eschool class also meets once a week. The objective of the cless
is to encourage children to communicate and socialize with children of their

»

own age group as well as to help the parent and child overccme the experience.
13 ‘ .
of separation from each other, often for the first time. During the preschool

class, the parents observe the children on close circuit television in order -

t® learn additional techniques from the teacher> .
: »

Another ccmponent of the program observed by parents is language group.

Its purpose is to give additionai stimulation to youngsters delayed in either




- N
. h ~

receptlve and/or expre551ve language skllls. It provides a structural

*situation whlch encourages children to use verbal responses during

sfory, time) snack, time, and concept building time,

.

! The program is primarily a training program for parents of handicapped

\

children. The overal} gdal:of the project is to give parents the confidence

-~
.

*in themselves that they.argfgoihg to have to have in order tq be the most

éffective parent(s): This is done by providing parents with the skills
]

[

and abiiities_néeded to teach the child. By using these skills, the

.

parents will pfevent delays and daméges that can be permanent or difficult
[

. to overcome, Parents are respon51ble for nearly ald the aqthltles %i59m’ .

i
mended'by the profe551onals. Therefore, the program serves children’ »
- » ' \

indirectly afd_ is* developmental/preventative in nature, Y
. . ) - ;o

~

Several professionals with specific expertise are needed to opérate

-
3

the program effectively. The program director should have a iéster's

-

. . . =
degree in cdunseIéng or special education and the lead teacher a degree
\ LI
® <
. v \
.in psychology or related area. Other crucial staff posjitions are degreed’

-

o

people in physical therapy and speech ﬁathqlogy. Very important to thg

success of the prograﬁ are the paraprofessional home trainers. These
L g = ’ ’ N - ° -
o v o -

people must be.sensif" to the needs of parents and know °how,'t:o deal

‘ )‘- y a a a a .-‘ ’
with people. The home tialners are hired primarily on their interpersonal

2 -

’

skills ,and extensive on the job training is prbv;ded. . ) S AT
* 1

.. .The program works cooperatively with the pediatricians, pedlatric

.

neurologlsﬁ’and physicmant in'the area for-féferral and follow-up serv1qgs.
N -

The referrlng phy51c1an/rece1ves a cop? of the Early Intervention Prog}am s

evaluatlon and home tragnlng !'hn. The "Crippled Chlldren 's Center ﬁrov1des
I »
a staff person to do audigQlogical (impedance) screening, Cooperation and

L]
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.. | N -
shari of ‘services with other components £ the. Shawnee Hills Mental
Heal Center is a'regular feature of the program.
, \ ¢ -

The Shawnee Hills Community Mental Health‘Center, a private, non-

’

Y

»

. 4 . . . . . o X
profit corporation, is a comprehensive service delivery organization
. ; :

o~

serving citizens of all ages in four West Virginia counties. The families

in the Early Intervention P}ogram fall dinto'Title XX éligibility for
1

developmentally disabled. . . '

¥
~ .

M °

.The program does not have a formal evalda;ion procedure. Shawnee
% ) ° .
. Hills is now working on program evaluation plans. , Quarterly reports

indicating numbers of particigigts, trends noticed and servites provided

g ) . ) - - N ) ', -

are written to meet federal guidelines. This information is also provided
L. > ‘ - . »

Iy

-

¢

- B
to the funding, source. : ) 4“\‘5-'

4 . Thigh?rogram requiresﬂEhe'umbrella of an agency for replication: The
N ”,‘ N . ¢ -

.

expertise needed to-successfully operate the .program is expensive and
» N b4 <

often must be used by two oy fore progrdms inm''a larger agency in order

o~ ~ . 1
. T¥ * * ¢ ‘ b &
to afford the‘staﬁf needed. fhi§ program could be replicated by an
. [ » B ) .

_ existing service agenty that is operating preschocl programs But is not

’ .
A

[y

pro¥id;ng services beginning at birth. Some additional staff and éhariﬁg
e - o - . o '

',—9 . .. . .
. of respdnsibilities would allow for downward extené}on of ‘already existing
) e % ’ . - »
.f progravé. ’ .
£ 'd v & 1]
. e » B - v
. -* .
" N A ., LY - " . ' %
~ I . . - ) /
Source: - . . N
5 L4 N ' - . LN
Kathy Higgins, Director ) - . A\ ': o :
Early-Intervention Program < ) ‘ . < . N
, . Shawnee Hills Mental Health Centex - . T
Charleston, West Virginja * £ | * , . - N
“ Q' ~ ’ . » * .
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EXTENDED DAY CARE -PROGRAM

Falls Church, Virginia
’\_‘,. v a
Falls Church Public Schools, through its Office of Community Education,

¢
has operated g before and after school day care program for elementa;y-ase

,
P_/

ybuth for the bast five years. The program is designed to provide quality

day care for children of working parents. A parenis' advisory board helps

1

govern the program. Fees paid by parents on a sliding scale are the sole

Pl

source of support, although the,school provides several services including

-
.-t

busing, payroll aﬁd purchasing, liability coverage, and general administration.
The program came into existence in 1975 when a City Councxl-created
Lne
Commlssion on Chi Care Needs in Falls Church determined through a survey

4 e

-

that there was a considerable need .for before and after school care pf

elementary Eghool children. The group enteredq}pto an agreement whexrgby
the school system' would administer the program with City Council agkgfeing

/ .
to pay some start-up costs and to make up any first-year ‘deficits. The
program began in October 1975 with one center, 27 students and three
- > ) . ' v
counselors. The program now has three centers, 105 students and 10 staff

<

.
2 - ¢
members. . .

4
e purpose of the pij:}am is to provide quality, supervised before

‘and \afjer school care for elementary age children whese parentg are '

Lo

The schools provide class-

- ‘ i . . . . P . . MES 1Y
* room space,\use of facilities.such as. %ﬁﬁes and gyms, bd%ing between
a .o ' M ' . Ny H B - .
+ schools, insurance,K coverage, purchasxy and payroll services aﬁd;?en@ral

-
.

assistance from tRe Office of Community Educetion. Beyond the many jin-kind
. . y . - “w .
q Pad L1 » .
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®»

services, the program is completely sglf-supporting through fees.

M

The program is basically administered by the Extended Day Care Advisory
Board, a group composed of two parents from each of the participating schgols,
. N Qi

?ncluding the Catholic school in the community. The Board proyides basic

° X .
policy for the administration of the program, subject to approval of the
h Y ’ -

. ~ %g
the School Board is involved only “in

v

School Board. In practice, however,

personnel.

special situations and. in matters of Since the School Board

is required by law to appoint all school personriel,

the Advisory Board v
> ¥ /

. ; 1)
refers all personnel appointments to the School Board for approval.
‘ ' i
8
@D Initially, a head counselor at each center implemented policy and
- ran the program. As the program grew, it was necessary to hire an admini- :

strator as a part-time employee to run the program. This Program Administrator
supervises the day care operation on a day-to-day basis and is the administra-
tive. arm of rhe Advisory éoarq. Each of the three centers has a head counselor
(colleqe degree) who runs each particular program. Under each head counseior

are ofle to three other counselors, depending on the number of students. The

- ? o - £

school principal aids in the coordination of the program with the school in
the areas of space utilization and custodial schedules. .

The program consists primarily of a combination of recreational activities
/ / ) . s ’

Q

E

Aruitoxt provided by Eic:

RIC

L

and special aétivigies such as field trips and parties.
1 ) i

the afternoon.

o

teachér professional days, etc.

- B

~(l<%ncludiﬁg free pfay, organized games and sports, board games,, arts and Wafts,
. ) f, )

.

-y
Snacks are served in

.

¥

e L oy, L
. The program'also operates on non-major holidays, vacation .

periods lncludlng summer, and other days when sghools c%gee--snow days,
- ,L

-~
= . * >
. . . . ) , -

the summer, the program operates 1in cooperatlon with®the Recreat10na1

Departhient's playground program. }Summer staff 1s hired separa%ely from the
.
. i

_school year program,

P

\

1

a - \ &
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In summary,lthe program is a collaborative home-school effort that grew

out of a community need and the actions of ,gsome paregési It can be feplicated
. ;e . : '
sby otller communities where there is the commitment by the parents and the
. . 3 , . ‘ . -
sthool system to meet an ever—-increasing need’¥ i.e., before and after school

- - *

care for elementary age school children,
- ’ A}
» ¢ - v
% C
Source: ° . .t

.

] . f
Ms. Nancy .Beach, Director
Community Education .
Falls Church Public Schools =~ °
7124 Leesburyg Pike *

Falls Church, VA 22043

4

’ 1 R
. ’ . .
N Q-’i‘ /' "
" . G
! [}
2 '
- , , . ,
- .
f .. N
e :
’ . . P ) - ~ N
) “ 1)
- d ~
r <
v




THE FAMILY EDUCATION CENTER

St. Albans, West Virginia

The Dreikurs Family Education Center is community oriented non-profit

¢
‘ organization in Charleston, West Virginia. Its purpose is to. help parents

find affective ways to develop more positive and satisfying parent-child

2

relationships. The Center is operated totally by volunteer staff who have

received ektensive\Qraining_in the Dreikurg philosophy. 2
. . X .
The local- center began operating about five years ago when Dr. Mansford

7

A ‘
Sonstegard started the Family Education Center for practicum experiences for
" graduate students da% West Virginia College.of Graduate Studieg. Dr. @onstegagd
. has started many groups throughout the country that areé baséd in Adlerian theory.

The goals of tﬁe Family Education Center are to enable parents to become
v ‘ ' °

- -t

actively involved in:

L]
I3

Identifying ways in which they and their children have been interacting
together in both effective and ineffective ways.

L

ore serious behavior problems.

Learning alternatlve parenting skills that 75 prevent minor and typical.

troublesome situations from developing into
aﬂ

Sharing experiences of commonJconcern to all parents. )
. r »

Fostering mutual régpect, cooperation, responsibility, and self-reliance ™
among all Qembers of their family. ‘ )

% -

These goals aie attained thropgh training as outlined in Children: The Challenge
°* T

¢ e

by Rudolf Drejkurs. ' ' ‘

. % - .
The staff consists of a group of M.S. dégree counselors and well trained;

L)
’

paraprofessidnal parents.’ The local staff is trained and assisted by Dr. Mansford
-2
Sonstegand, professor of counsellag at Wvcods.'

The emphasis at the Center %s on preventlve measures based on the prlncipais

‘e

of Individual Psychology as developed by Alfred Adler and Rudolph Drelkars. ‘}’

.
& K ]
«

-

,
J
P

J
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Here, the child is seen as responsible for his actions. Parents as well as

P

children are considered to have rights, and the stQFion to all family diffi-

culties is foand in‘the law of social liging which states that all

7 & LA

People are

"equal. Parents need to know how to motivate the child to cooperatéf to respect
i . \ .
order, and share responsibilities,, L .

The services provided are for parents of children Sf all ages ard are

consifiered preventative in nature. Parents are actively involved in the 8-10

week courses which meet one time per week. Parents are involved in the following

ways: ) .
4

- -

1. Parents learn to help one another. Personal problems are not discussed,
only those problems that are common to most famiﬁgﬁh.

-

Parents, through interviews conducted by a trained counselor with both
parents and children, are ‘furnished “specific" suggestions designed to
improve not only problems with an individual child, but the relationship
between -all members of the family.

2.

3. Parents and interested persons come to I'earn and discuss ideas about
.children's behavior. Parents learn why kids do what they do--and whaE
to do about it.
’ . /

Foliow-up sessions wre scheduled, at which'time progress is reviewed
and further guidance is given Af found to be needed.

!
.

5. A supervised playioan.is maingained for the children of the families
that are attending the counséling sessions. Added insight'iswoﬁtained
in this type of setting by observing the intgractions between the chil-
dren and the persons maintaining the playroom. '

. . e
. J‘The primary target ghdience f%f the Family Education Center is parents

+*

interested ifl findjng effective ways to develop more positive and satisfying

o o ) - . ) . )
’ parent-chlid relationships. However, thé Family Education Center i

s of value
{ ~ ! .

. ! R a .
to persons in the "helping professions" as well - teachers, counselors, youth
e ' ) - .

.
»

. . . S )
leaders, ministers, social workers, nuxses, or any-adult who wants to under-
s - %

moi@ effectively with children.

stand and communicate
. [4

Anyone may attend the family education sessions. Pa#®hts are encouraged
~ . . -
td‘9ttend as obsgrvéﬁs_at least once before scheduling to be counseled. Many

- * * o

A . : 4 ¢

,
., - .

?
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¢ L

parents gain greater insight into their own family situation by'htgending the

1

session. &
oo

The Center works cooperatively, with the Hehrt' & Hand House in South

N

» Charleston. The_ House provides free office space for the Family Education
1
Center. Churches and community centers in the area provide free meeting

A 7 . . . .
g&tes. A fee of $5 is charged to persons attending the classes. This fee

-

covers the courses, materials and chi}d care.

Fl »

No formal evaluation of the parenting groups is conducted. However,
lk !

follow-up sessions for participants arg&held to tyy to determine what impact

P

’

-

the ogr has made on participants. Also participants tend to attend addi-
¢ teer .

tional ssions én other issues related to parenting conducted by the Family’

»

Education Center.

Similar parenting groups can be started by an interested group of parents.

. ¢ . . : .
However, the parents need a group leader who is trained in how to deal with
)

groups, It is not important that the group have expertise in the

material beca&ge the idea is that the group learns|together and helps learn=

thed by a person who has

occur, Therefore, a group can be estab

g

in the Adlerian theory., Most typically group‘ leadérs are parents‘who have

‘an interest in learning more about beihg a better parent. Y

s

Source::

“"  Lee Anne Kenngy -
Youth Services Office
Hansford Community Center
6th Avenue . <.
St. Albans, WV ‘ v

()
YV
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@ Huntington, West Virginia

“of charge‘gnd Marshall University faculty membérs serve on the board and

,
.

- THE FAMILY LIFE RESOURCE CENTER, INC.
' ' ~ .

v . , )

The Family Life Resource®Center is a non-profit, multi-faceted organiza-

tion meeting community needs in Huntington, West Virginia. "The Center was

N \

foundéd in 1976 by Eleanor Moser Ehrough gifts and.vélunteer services. )

u
o o

Having positive relations with other organizations in the community
hay'geeﬁ’a key to the éuqcess of the program. For e}ampié, during the

firsg %hree yeé}s of operation the YMCA provided space to the Center free

"

-

act.as volunteers. A ' p

The goal’of,the Center is education in the areas of parenting, self-
) : .
help, and guidance cdinseling and referrai. The Center also serves as.
” < B *
. 24 . J N

- B 4 ’
an agent for identifying and encouraging exchange of information among

. q . . . B
various agencies in the gommunity. In addition to these primary concerns,
C - \ .

related areas cénside;éﬁ to be of major importancé inth?e the training
H )
[ .

of others in establishing family life resource centers, and increasing
. ‘ ‘ .

v N - 6
community awareness, of resources which are avallable for persons concerned
- = %

Jwith the quality of family living. ' - . .

-« o~ 2
- . ! 'y

! . L] a . - M ) . a :
‘ The Center has a wide variety, of services and programs emphasizing
. . L 2

i
~ EX] 8 -

crises prevention through family life education. For examp}e, classes

for single paregxs and adoléscent, parents are held., The Adolescént

. ~

Parenting Class emphasizes effective parenting and career development,

- a
)

but also deals with such concerns as‘meal'blanning and budgeting. The

EaT 4 N
"t f "

Single Parent Class is structured around a nkeds & sessment sheet which

- - . ‘ ’

is completed by every attendee at the first class. After the general -

3 R
session whichjdeals with personal money management, the gseries is

-

o, 93 L

ﬁkﬂm . .
!
\

¢

»
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vt . . )
divided into six sessions which focus on the topics indicated in ithe needs
2 y .
assessment. In addition, gar;icipants are counseled on an individual basis

¢ -

Vi the‘tdbic which, they priortized highly was not identified by the group
- . ’ L. ’
as_ a whole. Both the Adolescent Parentimg Class and the Single Parénting

° &
. . »

C%pss emphdsize problem.solving techmiques. . ‘ S

@

- * 1

%
‘.

Parenting workshops‘dealihg partigulariy with parenting skills and
., . - ’ 4

4 » .

. . L.
practical living skills are held on a‘reg:lar basis. - Thése classes help

participants identify some of .the concerns of daily living, whether it be

LN £

personal inter-relations within the family; finances, being an inffrmed
consumer, discipline or the role of emotions in parenting.

-
R -y -

The Center has aided in the formation and sponsorship of self-help

groups. Examples include Parent Anonymous (dealing with child abuse and

¢

neglect), Candlelighters (parents who ha§e~children with cancer or have

. L4
died from cancer), and groups that provide.self-help and shelter for
-

battered wamen. . . }/ \ .

The Center periodically holdnmeetings at which members of professional

organizations, judges, represeéntatives of social service agencies and others
. N \ -—/ *';
addxess themselves to various issues such as available resources, project
-

*

funding, new legislation or other relevant topics.

The Center was higﬁlighted.as one of eight examples of innovative family
work in a national p?ogram package focusing on family life in YMCA's all

over the United States. There islan:agreement that the Center provides a .
resource in family life which is quite different from anything offered in
* EN
A . ' ‘

. the‘locai YMCA and together the two agencies suéplement each other and

-

o Jake a substantial contribution to the community. The Center is an agency

4 ° of the lacal United Way and has been designated as a demonstration project

"
-
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for the Appalach&an,Regiqnal Commissioﬂ'(gg%). ~The Board of Directors

-

has now appointed a special committee to give leadership to location of

e 3 * :‘ -~ P4 ’ 3 »
.funding ‘sources from various government agencies and private foundations.

. L . ‘
0 A program 9? this type.can be replicated in other communities. The

’ . : ) ) .
key element is commitment from a few dedicated people. This program was
started B§ the formation of a board 'gathered under the leadership of one

a

individual who not only volunteered her time as an exegutive but also

contributed her own personal professional'.library as a nucleus of the

z

resources., 1 . o

, K]

The staff of the\Family Life Resource Center is ‘available for consult-

ation and training and is preparing a resource package for dkssemination on

1

‘how to establish a family life resource center,

v o, . ”

2 e
ate o .y

Source: - i ’ e s
- . y . o
Eleanor Moser, M.A. ‘ , ~ B
Family Life Resource Center, Inc. . ’
3 [N - s

-

Suite 601 | NS

Huntington, West Virginia 25702

\ ’ T A \ . B -

.




FOUST MIDDLE SCHOOL FEED PROJECT OF OWENSBORO INDEPENDENT SCHOOL

. Owensboro, Kentucky ° -
¢ -~
3
L4 )

" the Facilitative_Enyircnments ﬁhcouraging‘Development (FEED) Prcject
"is one of the Practical Arts cluster courses presentedtto eighth grade

studentsfat Foust Middle School, Owensboro, Kentucky\ The course is a'~
/ ¢ *
. nine-week session ip child. development that includes actual care giving/

L3

practice in a variety of c¢hild.care centers. ,
!

~ N .
The program started in 1976 as a unit in the general home econemics

\

curriculum that incldded some work in child care career education. The

N
teacher began researchipg student contacts witgwchi}dren and learned about
s \ : .

the Exploring Childhood materials and the FEED Project. Thg Foust School

o 4 .o~ 0
was selected by Indiana University in 1976 to become a field test site
A 3 .

. B

for the materials. » -

-

The goals of this program are to provide students with ch11d develop-

ment 1nformatlon, an understandlng of the résponsibilities of parentlng,

*n
* u\ ] °

and 1nformat.mn and exposure to ch11d deVelopment careers. - Thls is don§
thrcﬁbh a combisied classroom and field.experjence“approach.

The project is staffed by-onefteﬁcheg"who has an Education Specialist

(Ed. S) degree, considerable teachlng experience and a great deal of enthus1asm

[y
i

for the approach. Qne teacher s a1de was part of the staff during the flrst

‘four years, but this p051t10n has been eliminated with cuts in funds. The

Ay

same teacher has operated the program the entire timebit has been in the

s¢ho3l system. The teacher is respons1ble’}or all aspects of the programs.
TS
She teaches all in-class sessions and is respons1b1e ‘for locating fleld .

-
an

‘sites .and fleld site teachers. Each year,'approximately 20 field sites are

. ' ' 'ﬂa
involved in the activ1t1es. ghesealnclﬁde day,care centers, Head Start

14
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classes, public kindergartens, church related- nurseries, hoépiﬁals, and
programs for physically and mentally handicapped children. FEED Project

students are transported to ane from the field site in school, buses.

Students who are interested in child care careers and are also’

prospective parents are the target of the program. The school reduire

'

that all eighthgrade students, who can be scheduled, participate in this
exposure unless an extenuating circumstance exists. The program is -

preventative in nature because the students are not yet parents. Skills,.

<

knowledge and attitudes toward parenting and young children will allow °

the participating students to make more enlightened decisions about
&

their relationships with children.

The selection and retention of field test sites is crucial to providing
the experiential component of this programs. The impression made by the
teacher and the student determine whether field site teachers participate

because there is no additional salary or stipend for the field site partici- _

pants. = Their commitment to the purposes of the project and the small amount

-

of assistance by the students are the only rewards to the sites,

v

The principal source of funding for the project are the local funds

/

for teacher salary and bus service and a small amount of state funds

~

because it is a vocational program. The funds are adequate for, operating
the class but the loss of a teacher's aide will negatively impact on the

project. No fees are involved because this class is part of the public
& \

school curriculum.:
- L™

The program was originaliy evaluated by the Indiana University

¥

eyaluator who published the findings.. An IU evaluator is now doing a

follow-up study of the students who participated’in the original program.’
These findings have not been published.

»

N

QO
o
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The project is very transferable and has been implemente€d by various

\ . ’ >
other schools. The Poust‘faculty’now have a slide and video presentation

»

that enables them to show what is happeping in Owensboro to«interegied

groups throughtut the U. S. phe program can be placed in a variéty of,

. 1
durriculum areas such as social studies, home economics, or career

4

eduéation. It can b; offered over nine or eighteen weeks, or modified ®
to meet otger time framgs. The key to adoption or replication is a
dedicated, experienced teacher with considerable enthusiasm for the
yprogram This must be backed up by school administrators‘?na a princi-¢ .

pal wvith a great deal of autonomy who are supportive of the project,

1

the teacher and the curriculum. >

4

Source: N
b .

Nancy Erickson
Foust Middle School
601 Foust Avenue >

Owensboro, Kentucky 42301 " -
[ N ln

. .

r
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v . ) GARNET SCHOO% AGE MOTH@R'S PROGRAM ,
. ' Cﬁa:leston, West Virginia _—
School, age mothers’ or prospective mothers in Kanawha County publié
L 3 - schools have the option of attgnding their regular attendance school or

. . ~ B e o
participating in the the Garnet School Age Mother's JProgram. « Students

in the Garnet”Program participate in a regular curriculm and are carried

in the enrollment of their home school. 1In addition, students participate
v . § . ’ .

in.a family living class and"a parenting skills class two hours ber week.

, The program is operated by the Special Education Divisioﬁ, Home Bound
Instruction Department of Kanawha'County Schools. The primary objective

i . 1y

- of the program is to provide a regular, continuing'education to, pregnant

"y .
\ . ’
. teenagers or young mothers.‘ Students receive instruqtionYin all required
v . N
7 junior high and senior high school subjects and in electives such as
v ' . )
| S business courses,; home economics, and advanc¢ed math and sciences. Students
' ~
normally return to their home school the semester followiné delivery of the
baby. A ) "_ . o
The prdgram is in its eighth year of operation.’ Thd staff consists
. . ‘o ) ’—_-/ . - . L]
- of one full time Jead teacher who teaches English and Social Studies and
' a full time social worker. The remainder of the spaff congists of teachers
é’égﬁ from .other Kanawha Countﬁ?Schools, cdunty health nurses and various resource
v P . . i _
, persons. (All teachers are degreed and are employees of the lécal school
- systéh. The program,aﬁﬁinistrator is the Director of Special Education for
(/ . Kdnawha County Schools and the program is funded by the school system!
' The program serves approximately, k50 students per year, a minority of
N - . .
those eligible to participate. Other pregnant studehts gontinue in their
h . - home schools or drop out of school.
- _ . L)
: " " 9n
. . . . . o
Q ‘ o, - . ¢ . q.

. »
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Garnet staff feel the program hés uniqge'features which are beneficiai

- . * . ‘
to the enrollees. The babies may be brought to school if the mother does

\ .
not have anyone to care for tR® child at home. Uniqueness of the students'

-

situations can‘pe shared and discussed. A positive attitude of staff and
- . -

-

other students is supportﬁ%e‘to the students. Most of_these students

-~ I3

have decided to keep the baby, and concrete information regarding child

»
) ,

care, nutritioh, health, and séfety is provided the prgspective mothers.
A great deal of information/education included.in this program would
' . : . N
be beneficial g§ all teenagers and prospective parents and it is not
. )
§
A

available to them now in %?is area., /,~
: ' ‘ . .

ihoe * - . } ¢ !

Source: P .
) ' s . _ _

George Ann Ferris < . \\\~ . C

Bonnie Wagey . ! . . - Y i ot

Garnet School 5 - : .

422 Dickinson Street o

Charleston, West Virginia . - . .

e

e
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- GROWING TREE PRESCHOOL. . '

- 3 . .
., Webster Springs, West Virginia

> ¢

The Growing Tree Preschool is a cooperative nursery school in Y, //(/
. B 3 ‘
-

Webster Springs, West Virginig. The program was established by the

\
. o . . .
currept director who also serves as the teacher. After)determining a

=

heed lexisted in this rural county for chiléren, the director studied

-
3 »

a number 6f‘programs in Charlottesville, Virginia, and decided that the

Parent Cooperative Nursery School was the best model to replicate. The -

.

school was originally established in Upper Giade, the population'center“ .. .

of the area to be served. However, after one year, it was evident that

L]

the majority Yﬁ thetfhildfen attending the program werelfrom the town *

[ Y
.of Webster Springs. The school was moved to a church in the town.
The presche6l operates from Septemger Ehrough November and from March

through May because of severe winter weather. Children age two and older

.

are eligible for enrollment. The school is supported totally by tu}tion

' v, . . ' .
and parent involvement. A.criteria fox enrollment is a pledge that the
- .

parent Yill participate in the program a specified‘number of houré each .

month. A few childrenmay enroll whose pérents cannot participate. The

pérgnt participation is deéigned to fulfill two goéis: . . .
(1) to allow the pr?School to operate with only one salaried employee,

thus }eéping enrollment fees low; and ’ -

a

* 5

(2) co allow the parent to observe child development, and become familiar

with and carry out appropriate learning activities with yohngtghildren .

so that they méy be better tegchers of their own child at home.
4 *

The program is bésically an educationai program for children ahd could
- ' ~

be classified for developmentally aged two- to five-year-o#lds. The teacher //,

10

!

-




¢
. e
has a master's degree in early chr}dhood eduztlonbut the program is lighly N

depengent upon the inbolvepent:of_the parents. Two to five parents partici-

- e e e e —_— .

: . pate in the cgessxoom at each session. A home-school newsietter gees to
, [ 2
the parent every two weeks. ‘Thls'letter includes a Talk About Page, which

A

.

\ ‘
} descrlbes the current cla3sroom act1v1t1es and suggests related home ,
\ Py I R ]
activities. o , ® Y
- ) ’ . € } . - . .
The Growing Tree Preschool is operated by the director in cooperation
! . - ¢ N L ¢, . . . »
with a goard’of Directors. All financial support comes From tuition. The
* -~ . . : .t
program is evaluated informally by the director who ‘sends a detailed
questionnaire .to the parents at the end of each semester. ~ The suggestions
\ . ) )
E - N L.
< $re used, to make ghanges or médifications in the program. The program has
- received a considerable amount of favorable neCJspaper coverage throughout w
\J
3 *- /. 4 -
the areas ) .. .
. The program can be replicated quite easily if the appropriate tegacher/
s N . - 2
» ¢ ~ .
director is available. One person trained in.child development or early (*)
R} . ’-
- &
. childhood education is required to offer the educational component of the
- R ¢
prograﬁ? This particular.diggctor replicated the program in a higﬁly rural ‘
area after observing the program’operating.in an urban area, with highly
. + educated parents. Therefbre, the approach can be used with a variety of
parents. ) ’ !
o . .
] . ‘ -
t .
Source: i 9 . .
. Jacque Wllllams, Dlrector . oo ’ ' e
. Growing Tree Preschool . . i
*  Route ‘4, Box 20 ' : ' . !
- . Webster® Sprlngs, West V1rg1n1a 26288
X ' )
; - ’ 3 :
'} ~ N e
. — .
[ L4 - . ~ -
. . . 2

PAFulToxt Provided by ERIC




- —-

[ SdPAN

T~ -l—/—-—’. S ( - .
N . * w [
- ‘f' . ’ . N ‘
30 .7 T ’ ’ ) ,
P . } s
. L4
. HOME BASED EARLY CHILDHOOD PROGRAM OF THE '
: ’ N ) - .
CLINCH-POWELL EDHCATIONAL%OOPERATIVE ) .
v ) ' °
- TazeWwell, Tennessee’ : -

-
"

¢
Education begIns at home and parents are the first and most important

teachers of yenng chi}dren. This is the basic philosophy of the Home Based

’ ©
Early Childhood Education program sgjgloped by the.Clinch-Powell Educetional

Cooberative. It began providing services in 1971 to three, four and five

7 . . . . »

year old children in four rural counties in East Tennessee. '

. The goéls of the home based program are: , i .
Vo (1) to involve parents directly in the full development of thelr own

Lo chlldren, : -
e "

T (2) §o help garenps strengthen their capac¢ity for facilitating the

overall evelopment of their children,
’ ’ -
(3) to dellver comnghen51ve services to children and parents, or
substitute parepts, for'whdém a center-based program is not

4 feasible | & & , .
. o N ’ .

.+ The program consists of three xelated components:: 4{1) home visitation,
- N N ' I ¢ . . ) ’ ~

- < F-Y . N
(2) group experience’ for children, %nd'(3) coordinated curriculum. The home

3

. k2

visitation ¢omponant is. considered the most important element of the approach.

These visits are conducted once each week in the homés ofseach child in the

’
-

\
program and 1555 approximately one hour. The home visitor dé&ivers materials

; -~

‘q ¢, . . -Y,
skills and (2) daily educational activities which the parent and. child could
’. B . ’ - .
do together. The home visitor explains the matkrial to the parent, and when
e - . .
needed, onstrates the educatiopal®activities. The home visi;B}\@ay also’

b

to theqz;;>\Tich consists ¢f: (1) ipformation_on how to improve pafenting

* . . .
provide /Other services such as referrals to social service agencies, public

£ )
. ", . . L.

health.nu?se, and county welfare. agencies. p . - ’

» M > . - !
le§§réém type exﬁeriences are provided for the children by a teacher ',

whd”ff;;els to selected locations td hold one-half day per week classes.
. 2 A

. - o/
[

3
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-, i -

These experiences provide an opportunity for social growth by giving children

-

s ' -

‘practice in sharing and working tdgether.
: ; .

This program cgﬂe into being in 1971 as a replication/adaption of the

. .
-

. Home Oriented Preschool Education (HOPE) approach to early childhood educatien.
- 7 - ‘ ; -
The originai funding source was the U.S. Office of Education. This money is
now supplemented by some Head Start money and state funds, "Captain Kangaroo"

was used as the third television component of the ‘program fibr several yeaxf'sa -

Staff wrote viewing guides-ageAeducatigpal activities to accompany the tele-
. Lo ' . ’
» vision program to use at ClincREPoyell and at other ‘sites using the home based’

approach. This component has been replaced over time by the curriculum materials.

?

In 1973, Cllnch-Powell became a Home Start Training Center with funds from

N .

*

;o
,the Administration for Children, Youth & Families (ACYF). Training and.technical _

assistance can be provided to éarties interested in‘replicating the model. These

. * .
dessions are conducted several «times each year in Knoxville, Tennessee. Trainees

,may receive undergraduate or graduate credit from an accredited Tennessee Univer- :
- *
. " sity for participating in the workshop.
In 1977, the -Joint Dissemination Review Panel approved/;he model as being

one which is exampZary and worthy of implementation by sc¢hool systems and

s .
other educatiorlal agencies. The program is now a functionjing member of the
1 . .

Nptibnal Diffusion Network.

. - N 3

Source:,

' N N' ‘. ;
Dr. William Lockes Executive Director
¢linch-Powell Educational Cooperatlve -~ . .
P. O. Box 279 ’
Tazewell, TN 37879

o
. \
e - \ .
. ) =~ . -
' v | '
Q . ' jl().;
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HOME~-SCHOOL~-COMMUNITY INVOLVEMENT OF DOThAN CITY SCHOOLS

. Dothan, Alabama -

2

The Home-%chgol-Community Involvement Program in the Dothan, Alabama
. ;o - . 4 »

«.City School System has reduced the number of student suspensions from 878
.o . 'y

in, 1976-77 to teh%in 1978-79. This success has been achieved by designiné

L e .

an alternative school program that helps children with serious disciplinary

problems within the school system. : ' ’ .,
., ¢

‘Prior to 1976, susperision of students with behavior problemsfwas

N [3

frequently used as a disciplinary measure by administrators in the sé%éols,

-

.For the next year, ho&ever, the director of instruction, along with teachers

Id

and administrators, proposed an alternative program. The new approach was
N " P
* aimed at deterring inappropriaté behavior’ while keéping/the offenders in a

P

] / @
normal school setting. R

, . ’ . , ’ 2
The specific goals of the program are: -~ ’

(1) To modify the behavior of delinquent students din such a way as to

- “allow them to function ,successfully in the regular classroom,
(2) To provide students with an opportunity to better understand the

néture of their personal problems through individual and group
A1

J " . T

counseling, * \\§ -

\\N\ (3) To enable paients of target students to acquiﬂf a better understand-

’ N ' s

ing of the child's gfeds, ) \

’ . // o v

(4) To make parents of target students aware©f the efforts made in the
school program to meet the child's! needs, and

) (%9 To formulate a .solution to the student‘s behavior probl;¥ .thrdagh -

’ )
conferences of all concerned--the parent(s), teacher, counselor and

student. .

185
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Every -student in the Dothan system is eligible for referral to the alterna-

tive program, including exccptional students. Regular'classroom and special
education tedchers refer students to the program when they are unable to deal

- » ' -

with the student's classroom behavior. The alternative program is centrally

located and . is housed in a scﬁool building adjacént to the systeﬁfs administra-

.

tive offices. Parents are xesponsible for transporting thé chileen to anq:from

school: L oL . ’ - .
> h
'l -

Originally counselors yorzed“only with students who were'rgferred to the .

~

' alternative school. The counseling service has expgnded'sd that each school

. v - ,
has a counselor on staff to work with both students and parents. I?dividual

~

and group counseling is available to all children and pggents in the school.

However,. once the child has been referred to the alternative school, counseling

L4 )
is mandatory for the child and the barent. Parents must participate in an
. . ) . ' )

seminars using the Systematic

»

entrance and exit conference. A series of.
Training for Effective Paren-ing (STEP) materials is attended by the parents
¢ * . ) ?
. in order to help the parénts learn how to deal with' their child.
/ ‘ i . , Bf ' ’

The program also operates an Adviédry/Ad&iéee (an) qomponentnin the middle

v

and high schéol. A highly trained teacher works on a one Fo ten ratio with
B - ‘ : 7
targeted students and their parents,,primaril§ with the goal of helping the

¢ . - fri

1

>

parents keep the child in_school. \ »

. At the %enior high level, a "Sunshine'Call" program is being ,piloted.
. -~

. .-
4 This consists of the school calling each parent at least twice a year with

v - Y .

. an affirmative report about the students. This approach is béing very

¢ ¢ *

positively received by parents ofechildren in the school system.
4

- s

. . ) ]
The pfogram staff consists of a Broject Director, Alternative Teacher

. . .
and ten Counselors. The Project Director must b% skilled in crisis inter-

-

. Xpntion counseling and the Counselors must hold Alabama Elementary Certifi-
» ) 14 . - n

L4 4 * .

cates, have experience in élementary teaching and counseling and psycholoéidal

b4 -~ v
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0 N s

training. The Alternatiye'Teacher must bé a certified, experienced teacher .
N ) s

who is stable, stern and consistent with students. All personnel are hinéd on L,

- . . I 4

the basis of their reputation.as 8isciplinarians and their. capability for .
relating %o,students, irrespective of their areas of aca@eﬁié certification.
. . . . ‘\)". ,},: .
A major reason:-for the success of the alternative scheool is ' the involvement
RN tog , .

v

& LA - _" . .
with both the home and community. The program has an excellent working relation-
[} . . :

ship with juven}lé court authorities. Children rafely need to bé referred to

juvenile court. However, when need does arise, court officials are very support- .
* « -
ive of.the school's recommendations. The program also works closely with the

Mental Health Clinic, the Exceptional Child. Center and the local hospital. / $
' »

Referral rates demonstrates the pregram's success. .During each sch@ol year

-~

. 3 ’ '
eighty-three percent of the students referred to the program have not returned.
o » . . h

Thiz has been true for each of the four years of existence. : . B

\

The evaluation of the program has been condugted by the principéls and
4

. . T ' - + .
counselors. These have been informal questionn;}res as well as statistical °

. - ’ ' 4 . i
figures that document referrails, placement of students, parental participation,-

etc. The information has been used to meet ESAA’ requirements and for local .
. 3 .

. . . ‘ )
Planning purposes. ', R
- .. - -

The program can be replicated where the school administration has a commit—

-

~ .

ment to deterriﬁg.inappropriate behavior whilé keeping offenders in a normal

- - "

-

school setting.. Staffing,'facil;ty and funds to carry out the project are

-
>

needed. A project director skilled in crises intervention and.the’ability to
work with a variety of people and égengies is rdecessary to imblemeﬂt and éuber-

-

. . . |
vise the project. I . .
. ' . . R TN . }
e € V4 . ' |
Source: . ' - ,-1{}"‘ ‘ ‘ <
LK) . . " :
Carolyn Ballard -

ESAR Project Director
Dothan City Schools . - . .

. - ' ‘\ -




. METROPOLITAN HOME AND FAMILY LIFE PROGRAM d

.
' -

. { ’ kY .
N . ~ Columbus, ' Ohio
” - .
- ) - L C o
.. The Metropolitan Home;and Family Life Program of Colupbus, Ohio
S wt N R E . " ¢

came into being as a result of the Disadvantaged Act. of 1988 which
» » ] i : - . ’ ' : .
provided funding for agencies toprovide special programs for the low

[y . ARy

. income population. The State Departmentvof Vocational Education %nd
. , . N . .

. ‘ ] .
the Columbus Public Schools with cooperation from the Columbus Metro-'

’ politaﬂ Houéfig assumed the responsibility for developing and implementing

" the program. oL . . ) . . ‘
4 - F . . .\
.. s The goais of the program are (1) o enrlch the quallty of famlly life, -

%

-0

(2) to make parents aware of the importance gf .their role as the chlld'
- f1rst teacher, (3) to help parents develop a pos1t1ve self-lmage and to
N impxove_ the guallty of famlly llfe for famllles in the area, and-’ (4) to

lmprove the welfare of “infants and toddlers through educatlng the parenks

L o P

;hn.proper child care. . v,

A var1ety of gourses are provided to the parents in nelghborhocd
L}

centers, community houses and schoqls throughout the city. Atr*present
! s . . . ‘.

free clisses are offered in family living) sewing, budgeting, nutritiop,-
parenting, furtniture uphofstery, foods and fitness, and parernt and
» . . A ' .
child interaction. The courses provide information and socialization .
. ’ T i
experience for the participants. R . ) . : P s ;
A ‘e é.)
'+ The staff consists of a supervisor who is respon51ble for admlnlsterlng +

-~ L4

- -

y-
P ‘

. the progrpm, curriculum deyelopment, stafflng, and evaluafion. The staff

r

nclqdes an infant stlmulatlon coordinator, a publlc relatlons/medla " e
3" ; '

person, seven part-time teachers, four general educational aides, and -

Y ~ - - -

. : N X ;.
four home visitors, also aides. Certified teachers conduct the regular h

ERI

.
v 3 s s
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class sessions and the educational aides provide classroom assistance

to the participants. The home visitors go into the home and work with

Y W, .
the parents on an individual basis. *

- . .
®, -

A great deal of coqrdination with other agencies is a strength of .
- s
this prog¥am. The State Department encourages cooperation with children

. - LA S M

<

)

.services, family counseling, welfare, community houses, hospitals, and.

‘

Head Start, ' - . , : .

s - ~
< »

The funding ratio is 90 pertent federal and 10 percent local money

N ¢

! and is for low income families: only. The difector does not feel that

L8
.

the‘budget is adequate because they are unable to expand and the para-

oy

professional staff'sshours are now being cut back due to ah hourly sélary

~
“®

. increase. Partiéipation of the target group th been very high. The
director contributes this to specific factors: (1) the program goes to
the people, (2) a highly skilled and ex;;emely empathetic staff tﬁat
:relates well to the participants; and (3) a positive "word of mouth"
reputation’;n'the éreé. The program can be considgred\botb p;evgntative
"and ameliorativg. - )

" Each course offered by the program has a list of specific objectives

to be accomplished. The participants,are given a pre and post test to

»
L)

gmsx .
2 - .
' determine the extent to which the objectives have been attained. The

+
- *

. program is being evaluated by a doctoral candida&s\?t Chio State University.

However, the director discourages this type evaluation because the evaluation
. * ' €

¢

involves excessively long and difficult instrumentg which tend to make nega-

‘i:ive impressions O"] tﬁe students.,

.

? The concept for operating this type program is very transferable.

However, the necessary ledislation, funding andocoopergtion of spongbrihg
. 1 3

]
s '

5« agencies requires cox;n'nitment from many sources.
Lo 100 -
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Source: <

Alice Johnson, Supervisor

Metropolitan Home and Family Life Program
Adult Education and School .Sexvices Center
Columbus, Chio 43215 e ‘
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PARENT EDUCATION LEAGUE (PEL)

.Lynchburg, Virginia

[N

The' Parent Education League of Lynchburg, Virginia is a.non-profit,
totally volunteer organization of parents supporting parents. The goal

of the program is to provide supéprt and education to parents and families

through the first 10 years of pafenting, including specific support to

prospective @‘arents . . .

To accomblish this goal a monthly program is presented with area

professionals who provide information about parenting and answer gquestions.

~

. . L .
There is also a monthly newsletter which serves as a community voice for

Y

parents. The newsletter contains information about the monthly Program,

»

. ¢ describes family activities that are going on in the community, gives
: N

. A .
health and nutrition information, and suggests activities for parents and

children to do together.

M r

The Parent Education League originated in Lynchburg as a chapter of the

-y

< . . \
International Childbirth Educition Association which emphasizes family-

\

cehteredsparenting, Jincluding childbirth classes. The local hospital gradu-

ally took over these activities and the PEL shifted its focus to emphasize

-

parenting acl;vities for parents of children aged 10 and under.

P N [

.ot ) d
The serviceaagf the organization are designed to serve parents of young
3

e &

children and would be considered developmenfal/preventative in nature. The

-

N

organizgtion'gyﬁembership§is composed of middle income range*parents., The
\\,‘ i N .

. parents are actually the entire organization.

g
- 5

The PEL is orgadized and
operated solely by the members. Members servé‘ip all capacities and are
¢ .

" also ﬁhe recipients of the services. This rrogx“his'entirely voluntary and
! L]
all monetary support is provided by $2.00 yearly dues plus fund raising

. -
*
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activities of the organization, A Board of Directors of pgrents serves as
t.he govérning body of the orginizétion.

The organization cooperates w?th the local hospital and with the public’
library and churctes. Referrals are received from Family Services, Virginia
Baptist Hospital, the YWCA and social service agencies. Programs are ﬁe}d

. .
at the library or in local churches. The PEL also houses™a library of ©

.

specific bodks related to parenting. This is a very popular feature of

4

the program and plans are being made for expaﬂsion. The League also cooper-

\

ates with local agé%cies to babysitting classes for young teenagers to
enable them to do a better job and also expose§ them to child development

and prospective parent trainin%; The program is considered preventtive

because of the populaktion it serves. The hospiEal"shared {hformation
about the PEL with new mothers. PEL volunteers teach the Baby Care class
. 4
at the hospital, a class covering newborn care for expectant mothers.
AN

This program is very transferrable to a similar group of parents

-

interested in cooperatively providing this type service to a commgnity.

a t -
The commitment and involvement of a few key people are essential to the
establishmept of a program similar to this., Very little financial

~

resources are needed and the program is totally self-supporting. The

s

program also could be adopted/adapted by a group or agency who are inter-

ested in providing a newsletter and regular programs to assisting adults

3

in the role of parenting. ‘ .

Source: i

Melissa McCann, President ° —~

Parent Education League of Lynchburg

Box 2322 > )
Lynchburg, Virginia 24501 .

’11(» . )
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PARENT OUTREACH PROGRAM

Louisville, Kentucky
. ~ .

The Parent Outreach Program is operéted by the Council for Retarded

-

o

'

Citizens of Louisville, Kéntucky. The program began in 1977 to provide

« services to parents of mentally retarded-children. ’ <
The primary goal of the program is to provide support and assistance
to barents of mentally retarded children or adults when help is needed.

‘Parents of retarded persons volunteer to share their experiences and

o
» .

useful‘informatioﬁ‘with parents who are just beginning to lea#n about

.

“mental retardation. The volunteers can help new parents understand and

QCCept their own feelings about their child: They also can share ways

b

of telling relatives, other children in the family, and fr;end% about

tgé handicap. - "

Together, parents can explore the potential .for mentally retarded
pertons' to develop as a part of society. They can expand their: own
awareness of the possibilities for persons who are mentally handicapped

to be all they can be in a society that is growiﬁg in its awareness of
_the unique role of every human being. '
[}

The program is coordina;ed by a salaried social worker who coordinates‘
the training of parents of handicapped children ta become volunteers to
wo;k with other pareﬁts of handicapped children. At‘the present time 36
volunteers, including six couples, are activ;ly working with other,parents.
Volunteers typically sexve three or four referral; but’somg may work with
ten. The program has served 120 families in the last three years and

numerous other referrals have been received. The program is self-perpetuating
) ‘ . =
in that parents who become involved as referrals are assisted and impressed

L

" » -~
to the extent that they become a volunteer.

19
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Volunteers are trained by the socjal worker; the training lasts 6-8

' z

L

hours and is broken into three sessions. The materials used have been

developed by the Louisville group but are similar to the ENCORE materials.

. . . * -
Training includes: ! ’ .
s : : b

»

. kl) Normalization - pﬁilosbphy that being a child is first and the
. handicap is seconéary; . |
(2) Program information and }istening skills workshops;
(3) In—ﬁ%spital phase - dealing with a new diagnosis or Frisis.

The Program is classifigd as developméntal/preventative because its

»

¢ .
purpose is to help parents deal with a handicapped child in the most posi-
tive and constructive manner possible. Thus, the program is not expected

to prevent the handicap but to provide support and encouragement to the. ™~

4

parent ,of the child.
/
The program is funded by the United Way who supports the Association
for Retarded Citizens.
The program has been replicated in other areas of Kentucky including

Elizabethtown and Lexington, and in Jeffersonville, Indiana. In order to
. replicate, a community needs: > - I .

(1) Two extremely dedicated volunteers, or

- : . { . e
(2) A paid staff personm in an interested.qrganization. :

’ ~

The Louisville staff is available to provide ;saining, consultation
N . \

x A ' . RS
and resource materials to interested groups or agencies. ' >

-

Source:

Ann’ Dancy, Associate Director ,

1146 South Third
Louisville, KY 40203
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/. * PARENT STUDY PROGRAM -
. ‘Qh
Lynchburg, Virginia_.

* -

The Parent Study Program, inaugurated five years ago by Dr. Kenneth
Weét, is go-sponsored by Lynchburg College'znd Virginia Baptist Hospital. %

The progiam consists of fourteen different ten-week courses that are =

offered in.various locations throughout the city. =«
"”'t‘ “'w« .

The program was brought to Lynchburg by Dr. West who had pagticipated

-

in a similar program in Tgllahassee, Florida. He originally taught one
expefimental class at Lynchburg College. The cburse was so well received
thgt it was expanded vastly ng now has a co-director. The Baptist Hospital,

local pediatricians, and teachers began suggesting the program to parents
- :

of children.

.The purpose of this program is to foster democratic parenting through

a 'method that: ' ‘ ~

(1) recognizes-qgildien as contributing members of the family,
(2) gives parents alternatives in discipline, .
(3) involves children in decision makimg and planning, .
: ' ) (4) offers communication training, and )
(5) contributes to'chilren becoming independent, self-reliant,
responsible, self-confident, friendly, and creative. ,
. .

The cbursés which are based on the Dreiku;s appranﬁ, were originally
taught by Dr. wést and by gr;duate students 'who had tak%n the course. . As
the program exﬁanded, parents who had taken the classes became co-leaders
and then £ead leaders of the courses. These leaders were originally totally
- volunteers but'ére now\paid & small sum for courses taught. This is more
for reimbursement of travel costs and copying fees than an actw&l salary. °*
The courses £ave‘been offered free but a fee of $10 is now assessed those
who can afford to pay. The prégram received Title 1 fgnds, ﬁalary supplement

L -

~and other benefits from Lynchburg College. The federal grant éllows the .

. L
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. N, . . . )
> program to work with parents 4% children in special education, low income

parents, parents of adolescents, single parents,‘parent Qf children in the

-
.

ﬁuvehile court system and with PTA's,
r S

The program is designed for adults whd_are parents and is both develop
mental and corrective, depending upon the partiicipants' needs. An emphasis
is placed on providing child development information to the participants

so that adults will have realistic expectations of children. Communication

©

is also stressed and ways to develop di;;gghe between pérents and children

are discussed and demonstrated. .
“y- .
The current director plans to expand the program to include adults who

v
are not yet parents, This will bs qg\undergraduate college course designed
for students without children. This is based on the theory that problems

of parenting/may be prevented. Also the parents may be more satisfied
3 |

oY

. [N
if they have specific knowledge about child rear{;é and parenting prior

to assuming the responsibility.‘

F

The Parent Sfudy Program works closely with:Viiginia Bad%ist Hospital

-

- » , .
and with Lynchburg College. Pediatrician§b$sfe referrals to the program on

a regular basis and the Juvenile Céurt System' sends parents to the program.

The program is primarily self-suffici?nt becalise the operétional costs 5
. . . ’ /
are low,. However,"ﬁ§nchburg College does provide support for mailings and

classroom space, and some staff® S$alary at the secretarial level.

P

Continuing meetings for "éréauates" of thé course are held by an
: °

. .

organization called ACCEPT. This organization alloyws parents to\ tontinu€

to work on their difficulties and share their experiences after the

course has officially end;d.~

The program is On; hundred percent transferable with the tfawining
o; a session leader. all of the materials ééé packaged and the
+ concept and apéroach are incorporaggé.into tﬁe material,

.

t
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' Dr. Kenneth West
Director .
Parent Study Program “
. Lynchburg Cellege
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" THE PENNSYLVANIA STATE UNIVERSITY TEACHER CORPS PROJECT
By
- . ‘} 3
X University Park, PennsylVanla P
a2 ’ Enl
. e ;
Parent involvement is'one of the important components of the Teacher Corps

- . <
.

of Pennsylvania State University. The'broject is impleﬁented in the Keystone

Central School District (KCSD). This is a mountalnous area of central Pennsyl-

el +
. .

vania with many communities which: (a) arewrural and remotely isolated, (b)
3 [} * “'“ ’ ~
have limited industries, f{¢) havé a.median family income of $6,907, and (d)

. M -

have sub%tantial,unemployﬁentr*xThe communities are also charaéterized by
(1), limited opportunities to,emplo youngiahd;olgzr adults, (2) decreasing

2 ~

achievement rates 1n school,/(j) 1gh drop out rates, (4) 1ncrea51ng juvenile

school-related issues,
> ’ “ ' N Q [ .
. The Teacher Corps Project conductea a neéds assé%sment survey” of members_ ~
- A P
of the various communltles wlth;n the school‘dxstrlct. ,FlVe perceived needs
~ ¢ 417 N R . > /
of parenting were idgntified:’ _ 27 . L, o
¥ ‘ Lo )
(1) to develop traifing ip parenting method’s for high schodl students
' and membgrs of the community, o >

Yo C A .
B S,

~

% N tae
(2) to teach parents how to ig}tiate and suppert an\&;divfoualized

,approach’to~Iearning and evelopment with'théin c ildren, '

(3) t& encourage motg coqpunlty 1nvolvement xn the schools,

75 " .

(4) to 1mprove adult edycation programs in thp community and the school,
and ¢

«

{5) to establish permanent communit& programs cf parenting.
a * N ‘ \ 5
Tentative models and'approaches have been developed as' possible ways of
meeting the five IQentified needs, The modelsjare?

.

(1) Classroétm Training and Tutoring Proén . .This p;ogranffocuses on

v
» . -

selecting and training members of the commuﬁity‘to serve as tutors

P e
.
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, kY .

F] s

in school classrooms in 'preschool through grade 12. These inclh@é

phrents as well as retired and unemployed adults trained by schodl

.

.staff. .. 5

S

.

+ (2) Home Training and Tutofing Program. This approach involves the - .3.

selection and-training of community members to serve as tutors ‘in’ oo

the homes of’E;;Qunity members., Ehg home “visitor would assist
s . hd g . f .
parents)in helping their own children with séhool:related projects .

as well as assisting them in using angd devéloping potentials for
» -

.

. . J T
+ learning in the home enviromment. .

! 3
(3) Annual .Community-School Awareness Dinner Program. This involvgi
. . ) ,
annual or semi-annual #inners to provide recognitio# of the impact
~ N . .

N

oA

i

1
made by the home and school working together.

<
¢ e

(4) Extended Day Program. This®program operates, aftex regular\schoég . )

“:" ";:‘-. . .
hours to provide interestgﬁ'chlldren, in grades preschaol through

12, with educational ¢pportunities that are supplemental and .
Ve

recreational in nature. .

. £

(5) School~Home Resources Program. Eéople within the community that

J

—
possess specific skills or crafts cas be utilized as resources

t
within the school programgfnd could also be incorporated in the <«
& "".”' ) l ’
extended day program. : -
< . .

(6) Parents as Censultants. This program is designed to train

parents to serve as educational and therapeutIc consultants to

other parents who“have similar interests, concerns or problems. .
.
These parents then form a resource pool within the home-school

©

- " community. N

- . N
(7) Parehtigg Skills Communfcation. This model is a modification of a

.

proven parent education training program; the Parents Effectiveness

119
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' o ' .
Training (PET). This approach: provides immediate relevancy as well ‘

. . as rapid implemeﬂtaggon within the framework of day-to-day parent/

S ”~
' child interactions. The program stresses child development know-

- -
‘ﬂ‘ . . a

ledge, individual differences; needs df children and adults, and .
w . .

i basic listening skills. . The program will ‘be recommended for use
. 4 . : .-
- in_adult education classes, high school health, curriculum as well

5 -
- e ’

© AN
& .as.community service groups.
. ° Y .
A Y )
These approachéds ‘were designed in direct response to the identified needs
T e : . .

-

- ~ '

of tHe pXrents in‘th;se rﬁraﬁgAppaLachian counties. The Teacher Corps staff

M - -

is currently in the process of implementing the various approaches described

.above in the Teacher Corps Project. Thi4 is being done througﬁ close collabora-
S : , - ’ . ’
tion with the .Community Council of the Teacher Corps and the Adult Education

.
S 4 -~

. - o
Programs in the area. Approaches are instituted on a gradual basis. A great

N . \

deal of research, planning, anS*o anization precede the start up of each
. . ) y :

t

apﬁroiﬁh”. Close follow-up, including modification from suggestions by teachers,

ks L

parents and community ;§{§ons, accompanies each approach. While each approach
is tentative they represent viable models that address specific needs of members

of these communities and highlight some of the potential directions for home-

school interaction. -

.

e , ,
This Project is funded as a comﬁonent'of the Teacler Corps of Penn State

. e . Iy
University. Therefore, replication of the approach could occur in other
L

Teacher Corps sites if a perceived need for such activities is identified.

v v . 4 -
However, the individual components and/or combinations of such components

could be replicqted within school éystems that are interested/committed to Y
-, 1

encouraging more community involvement in the schools. However, the commit-~
\]

ment must be at the administrative level, either that of a building principal

or a central office administrator. The ¢ost of such implementatiof will vary

‘greatly. Approaches such as one, three, five and six could be implemented at

fRlc - - -y
o1y -

’
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very little cost., Other approaches., such as \two, four and .seven woplqaiequire
- . ’ -~ &J ‘

salaries, facilities,.extensive planning and in gome cases-the hiring of staff
N . HE ‘ o
to administer and Qperéte the pfogram. ‘ . . .

. *

S e st

Evaluations and findings will pe available from fenn State over the mext

- two tg\three years regarding the effectivggess of these approaches. - Assistance

in implementing parts of all the componé;%ﬁfﬁﬁli also be available,

. . RS —_— %
: : ' o o '
. , .
\‘ .
‘Source:
. : ! "
’ Dr. Thomas D. Yawkey 7
- Early Childhood Facwlty - ’ ' ‘ v
Division qf Curriculum and Instruction N ! ) s
Pennsylvania State University ' . i
University Park, Pennsylvania 16802 S
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.1nvolvement in 1ts preschool (ages 3-4),

\
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PROJECT PLAY - .

S Bristol, Virginia N
' & . ® . ,
The Pro:ect PLAY Program 1n Brlstol Virginia is-a home—éthoof team .

3

appr

oach to educating young‘chlldren.

The\proggam(stressee pareht and community

.

.

grade level.components. ) N

-
+

is to integrate perceptuai motor

enhance learning.

+

The objective of“Project PLAY (

.

The program's g;,

kindergarten, first grade and second

-r
. .
~
v

-
-

Psychomoteor Learning .for Academic Yieldg)

N

act;vities with coghitive activities and thus

3

1s for the parent program are:

(1)

(2)

to teach parents how to

to prov1de

wfjhthelr chlldren,'

materlals to increase learnlng in the perceptual,

psycho-

»

. o

motor, and cognltlve areas,
~

ko util
and personnel,

(3)

/ (4)
the accuracy and rang
and

(5)
‘development.

The project director designs,

«

. "

v

,the program and also serv

* v

¢

_ested in adoptiﬂg/adapting~the approach.

<? ~

teachers,

The Qreschool educational eomponent is an adaptation of ,AEL'

Preschool Education . (HOPE) Progect.

= \

in a mobile van that travel
i

home visitors and volUnteers.

I3

to offer'perceptual-motor activiti
e of their sensory perceptlons and dlscrlmlnatlons,'

The staff is coﬁgesed of classroom

s to thelr cofmunity; a

»

ize community resources to augment school materials, facilities

’

B

e;NEEPwhlch children learn to increase

v

to improve children's conq&pthal-language abilities and social emotional ,
. ¢ " - .

[y
3

implements and administers all components of

-~

es+as a disseminator of the program té personnel inter- -

/
o ¥

o

s Home Orieqted

- .
The children attend class one time per week

-

hape v151tor pays a wéeki&

visit to the child's home where she teaches the parept how to teach the Chlld
- 1 - -

~

and.l;a@es suitable learning activities fo

)

held on a reguldr basis.

) e,

RIC . K
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In addition to the home-school involvement, the program- reaches out to the

community for resources. The YMCA provides the facility for the Project’'s

Preschool Swim Progrém, which is part of the regular curriculum; the local public

L )

library, and a Toy Lending Library, is used on a regular basis; senior
citizens volunteer in the classroom on a reqular basis; and the Bristol Mental

Health and Special Services Office provide mental and physical health services

@

on an as-needed basis.

The project received developmental funding from USOE, ESEA Titles III and
IV-C. These monies are supplemental by the Bristol Public Schools and the pro-

3
gram operates as a component of the public schools. There are no charges to

.

families with children in the program. : //

§

The Project has been approved by the Joint Dissemindtion Review Panel
(ODRP) and adoption/adaption critéria have beén developed. The Project PLAY
staff will provide inservice’ training in basic program components, techniques
"for program coordination, inservice activities on tﬁe curriculum components,
diagnostic monitoring, classroow observation and‘"hands on" experiences; .
Schools may adopt/adap§ the entire approach or single ﬁodules. The program

can accommodate 20-60 pupils per teacher, grades K-2, Materials have been

-

developed to accompany all components. )

Children receive pre- and post-testing with norm referenced test, criteria
», - .
referenced tests and curriculum specific batteries. Data indicate that highly

significant gains were made by the project participaeés when compared with a

» J

matched group of non-parficipan%E&

. ~ a 1]

. ) 4

Source: . ,1:3'1
N s

&

Dr. Evelyn Murray, Director ) ‘
Titlg IV-C ) '

Bristol Virginia Schools

Bristol, Virginia 24201,
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REGION III CHILD DEVELOPMENT SERVICES . &

) “»  Huntington, West Virginia- .

) The: Region III Child Development Service Office provides a variety
N ¢ »

of programs and activities for parents and children in a six county area -

in southern West Virginia. The Office is one of several created by an
o > o

executive order of the governor in 1972 and funded by state monieg.

R4 o -

4

Region III has been abYe to diversify its funding and now receives monies Y

from the state legislature, Title XX, ARC, the United Way, and donations
; 1

v

and fees.

Currently, Region III operates prograﬁs providing day care, parent
edueation, identification and education for handicapped children, and
training of child'care workers., Although the components are interrelated,

only the Parent Education Program was included in this interview.

. . N
The Parent Education Program serves parents in thrge counties. FParents

. .
. . ~qy -
interested in promoting their child‘'s intellectual and emotional growth

receiv%&training and advice through the service of two parent educators.

L}

These parent educators make weekly visits to the home and provide materiails
and teaching suggestions for parents to use with their children. The par-
ents who participate in the program are usually young parents, single

parents and parents who are referred by protective services. A contract-

3

uval agreement is drawn up between Region III and the parent which obligates

both parent and Region III staff to participate in the weekly visitation

activities. This contract is reviewed and renewed every six months.

3

e [N

The goals of the Parent Education Program are: (1) to support the

family in its child rearing responsibilities, (2)’ to help parents under-

4

stand what to expect of their children, (3) to provide materjals and training

I
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that will enable parents to be more effectivesteachers of their children,)
gn@ (4) to provide outreacg services‘for the family.

Thé administfation of the Region III office has degrees. ip early

. childhood ed?cation and education administration. The Parent Education

Program is staffed by an early' childhood teacher and one child development
assistant, and is supervised by the day care coordinator.

Services offered by Region III. are expanding; apd CHILDREN'S PLACﬁ,
a new child development center with a comprehensive approach to young
éhildren's and parents needs is now open. This center includes a resource
center for all pgfentg enrolled in Region III programs. Child-study.
sessions for parents, a tqy-lending library and counselling ig the area
Sf pa;enting are available in the resource center.

Funding for all Region III's activities is broadly based, as ingica;ed

earlier. Cooperative efforts with the city of Huntington, Cabell County

Schools, Marshall University, the West Virginia Department of Health and

¥ . ¢ :

Welfare have contributed to the program's growth. An enthusiastiec,
’dedicated administrator has also been a key to its success.,

Repli;ation of this program could be carried out under the auspices
of other .area or regional agenciés. One or more of the companents could

be replicated if sufficient funds, staff and facilities are available.

Source:

Norma Gray, Director

Region III Child Development Services

803 Hal Greer Boulevard

Huntington, West Virginia 25703 ’ _1'7!*




URBAN PILOT PROJECT

Cleveland, ©Ohio
o

The Urban Pilot Project is a compensaéorgdgducation project operated by

the Cleveland Public Schools and funded by the Ohio State legislature.

\

The Project is one of four similar projects developed in Ohio in 1977 to

.
establish a home-school-community liaison for grades K through 12. In Cleveland

the Lincoln-West attendance area was chosen as the site for the pilot project

because it is a very heterogeneous section of the city containing Blacks,
Indians, Orientals, Spanish-speaking persons and other ethnic groups.

The purposes of thée project are:

»
(1) to maintain an effective line of communication between the home,

-

school and community,

to identify students who need agency/educational services and follow

g
through, -

to help parents become aware of community services available to them,
to develop student and parent involvement activities, and
to assist with the attendance program.

The project manager holds -a M;s. degree. The manager desigﬁs the overall

¢

program, hires staff, trains staff to work with parents, and conducts parent

3

meetings. The staff includes consultants, teachers, community aides, attendani%:\

aides, and a clerk. The primary staff members are community local salaried
aides whose duties are:

(1) to identify students who need services,

'(2) to make home Visits, to parents,

(3) to provide community'information to parents,

(4) to attend community agency meetings, and

to assist in getting parents involved in school programs and activities.
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Parents attend regularly scheduled meetings during the school day. Contacts

with employers are made and parents are permitted to leave work for the meetings.

¢

The project staff providQ§ services to the school and the families. .Special

curriculums have been designed for junior and senior high schools, Elementary
. .
teachers receive assistance in developing integrated language arts experiences

«

through conferences and demonstrations, Two mathematics resource centers have

been developed and newsletters and handbooks for parents have been prepared.

,.The program impacts on all involved: the parents, students, community

and school. Sbme of the impacts are (1) easier access to the services of

camunity agencies by parents and students, (2) new teaching techniques and

»

resources for teachers, (3) parental involvement in the educationaaf their
childrers, (4) additional activities for children and parents, and (5) improved

attendance in school at the secondary level.

The program is designed to combine rehabilitative, prevehtf%e, and develop-

. mental programs in a school-family-community effort to test the impact of a

‘e
v <

< maximal educational program for disadvantaged youth.

- o

ERIC
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State legislation and funds are needed to duplicate this program. However,
%
other sources of funding could be sought and uséd. Commitment by the superin-

tendent and/or school board is nécesséry in order to plan and implement this

type project.

Source:

Joycé M. Fashola >

Urban Pilot Project . g \I:).‘ )
Paul L. .Dunbar School ' 3 . ~
2200 S. 28st. , .

' Cleveland, Ohio 44113 . . ' .
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e VENANGO COUNTY HEAD START PROGRAM.

Franklin , Pennsylvania
.

s

N The ,Venango County Head ?;art Program has been operating in a rural

v -

section of Pennsylvania since 1968. The project's overall goals are
(1) to promote a greater degree of social gompetence in ch&ldren‘of

low income families and (2) to involve the parent in the child's educa-

tion. The program has a staff that includes a director, an education
coordinator, a health/social service coordinator, a parent involvement
coordinator, five teachers, seven teacher aides and one home visitor and

various support personnel. The director and education coordinator must
-

* hold a.college degree in child development or early childhood. Teacher§
. vmay have acolleg% degree or a CDA. The program provide; sgrvices to'
approxiamtely 95 children and their families. These services include:
health, mental health, nutrition, parent involvement, education and
social services. The program is considered to be developmentally/preventa-

tive because the program is developing all aspects of the child and is

thus prevent;ng health problems, educational delays, social problems,

.

’

etc’, . &

NG
The parenting component is one of the most important parts of the

Venango County Head Start Program. The program stresses parent involvement

.

and has a high rate of participation. Parents participate by serving as
staff persons, paid substitutes in the classroom, and volunteer teacher
aides. Parents serve on center committees and on the overall program
committee called Policy Council. . The parent participation rate on the

Policy Council is 50 percent. Parents also participate at the Western

-

Penns%}!ania level, the state level and on the national level. The R

1 . ~

‘Q LT ' RS
[ZRJ!:‘ i \ - 'l‘V\J .
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parents are policy makers and participate in processes involving bhudget
and personnel. The program is mandated to give parents perference in
hiring for non professional positions if applicants are otherwise

equally qualified. The program is also concerned with career development

for the parents. They are encouraged to complete the GED, and the Head

-

Start Program provides payment to parents taking the course.

The Clarion Intermediate Unit provides a speech therapist; the
Department of Welfare provides medical screénings and physical examinations.

Local dentists provide dental services and the Association for the Blind
. ’

. . » . .

does wision screenings. The program also works cooperatively with Laster

.

Seals, and Family Services.

The Head Start program is federally funded throuah Health and Human

» .
Services (HHS). HHS provides 80 percent of the funds and 20 percent is

local support, which includes volunteer time, space and other in-kind
4
contributions. The program is evaluated on an annual basis by ali\‘

.

participants, parents_ and staff, to determine if the program has met the
manda;ed‘éuidelines. A federal representative evaluates the program ,
once a year. - //\\’—////
This program and its goals are similar to many other Head Start
programs. This‘program has been more successful than many with it:s,,‘3
parent involvement component., Parent involvement extehds from minor

activities all the way up through the budget decisions. Other Head

a

‘ LW
Start programs can replicate the parent component by indicating a

sincere desire for parent involvement, providing the conditions conducive
to involvement, and actively training and educating parents to be aware

of and informed about their role as a Head Start parent. Specific inform=-
. ‘ \

ation and suggestions can be provided.by the Venango County Head Start
¥ i

Program, l“l/
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Source:

Pam Gibbons, Director
Veénango County Head Start
1328 Liberty Street
Franklin, Pennsylvania 16323

—

Ay

1

~y
w

8

e

Cga

NE A

134




ERI

Aruitoxt provided by Eic:

APPENDIX C
Family Case Studies
of

HOPE Follow-Up Study

Deliverable TWO




I ' :‘ N I ; N

»

Home-Oriented Prescﬁool Education (HOPE) Follow-Up Stu§y: ,

Family Case Studies- Procedures. and Findings , e
- _ ‘E. F. Gotts and P. Jones

.
“

The HOPE Follow-Up Study is & long-term (approximately ten years)
N investigation of (a) whether pg;entél skills were enduringfy influenced T

\

. . : by participation in the experimenfgand (b) whether parental skills relate

in predtcted ways to children's school performance, life adjustment, and

=

developmental status (cognitive, social and eﬁotional) during the secondary

school years. . }i\\' ) .

The Family Case Studies, which form a substudy within the laiger study,

have been designed for two purposes: 1) to proéide varied observational

-

data by which to cross-validate varidus interview measures and to verify

. . ¢
theoretical interpretations and 2) to provide more indepth information on

7 .
a representative subsample of famililes--from which vantage point it may be

-

possible to ma&; richer, more fleshed-out generaliéations about the intra- (/
kfamily processés which are associated with child competence.- .
. . ¢ , .

-
.

Sample
' {

As a part of the HOPE Follow-Up Study, 40 families were selected ouf of
. .

.é larger sample of somewhat ove 200% in a stratified random manner, to

reprefent the original HOPE griméntal vs. community contiol conditions

2 > .

and to represeﬁt'demog{ap ic variatiﬁns in terms of: sex of head of house-
hoid, mother's age at mafiiage, geographic mobility, 0céupational level

(of head df household), size of sib group, family income,,educationql level

Al

(of head of household), number of adult-oriented organizations to which

+

-

O ) P ‘ 1 ()’)

ERIC | | - S




head of household belongs, number of child-orienééd organizatioﬂs to
which head of household belongs, and years family was in the\program.

-

These particular demographic variables wefe preselected through ;egrés-
. sion’analyses for ﬁﬁeir e%feqtivenes; in indexing thé "favorability of
‘the family demographic patterp" relative to (i.e., as predictors of)
measured child outcome (i.e.;‘és the criterion). Selection was made in
AEL's offices so that the field~;;rker wouid be blind as to the exact
~reasons that individual families were selecteds Whenever a family did not
choose to participate, a substyfution was made of a demographicallyaéimilar
family. < » -
All families in the case studies had been in either an experimental
group (HOPE) or a community contrél group during the years 1968-1971,
>
when tﬁé children were.three to five years/old. The experimental families
had received weekly paraprofessional home visits, which the control families

had pot. All families had access to an AEL produced television program

Around the Bend which was broadcast daily during the school year. Experi-

mental families'were, moreover, regularly encouraged by a home visitor to

see that their children had an opportunity to view ;he program. Experi-

" mental group parents were themselves invited to view the program with
their children and to lead their children %P various correlated home

? -

learning activities.

Case Study Procedures

] -2
¢ ’

The procedures were jo;ntly adapted or devised by the principal
N =~

inQestigator and the field worker to assure both a) the practicability of

using the pfbcedufes under anticipated field condjitions and b) the

© ~»




. _ - +
suitability of the procedures for accomplishing the scientific (i.e., ° :

empirical and theoreticaﬁ) purposeé of the studies. Only those procedures

»

were used on which the principal investigator and field worker were satis-
fied as to the issues of practicability and suitabiiity. A small scale ' ¢

pretesting of the general protocol was carried out with two families, and
- »

. neceésary procedural adjustments were made.

-
-~

¢ Data had previously been collected from each‘family by two types of

L}

parental interviews andttwo types of child interviews. " Pranscriptions of

these records were reviewed by the field worker, usually on the day immedi-~

e

ately preceding each family study. Extensive criterion school data had

also been collected but were’not available to the field worker for review.
- ’ 5
The purpose of reviewing each set of four family interviews was to prepare
N . . :
for the case study by determining what was already known and not known

- “
about the family, on the basis of which family interest could be engaged

. ¢
and additional information could benelicited from family members. Another

,reason for this preliminary review was to permit the field worker to make
/

an individual family determination of how to proceed during the igdividual

family study in order to insure that all nécessary data would be available
q - .

for completing standardized ratings immediately following the case study
visit. From the foregoing it can be seen that each case study was tailor
made to fit the particular family in question, while assuring that compar-

able data would be available to complete the same. ratings for all families.

In addition to filling in %gy missing information, the followiﬁb'areas ‘

LY

were explored in the course of the case study visit: child temperament,

using the scales originally develop;d by Thomas, Chess and Birch (196@)

2

- and adapted to older children and adolescents by Lerner(1980); problem-

, solving tecﬁniques in child-rearing, using procedures developed by Shure

’ /

D4
U
1

|
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3

3

~
and Spivack (1978 , pp. 216-224); int@r-generational influences an parents

. . s -
from their parents, devised by ; styles of family communication and

»

levels of moral reasoning, usinpg procedures'adapt;d by Baumrind (1978)
* N : ° 4
from Kohlberg; characteristics of younger siblings of school age, if

present in the family; conditions of hoye; informal aspeéfs of communica-
tion (i.e., not in structured situations such as those cited aboy;);
. superstitions and routines ‘and rituals that are important to the family;
{ how_family ﬁembers pdss the time of day; family interaction at mealtime}
_openness o;'canéor of family members during visit; living arrangements;

L]
and nonverbal aspects of communication. The majority of these data were

-

derived firom direct observations of the family, who had been instructed

to follow their regular routines as much as possible except for the struc-
. \ .

( <

# dilemmas.

4

tured sessions in which all family members worked together at resolving moral

D

i

Usually on the day foflowi%g the home visit, afPer reviewing all new
data, Baumrind-type ratings were performed (Attachment 1) using the full
rotocol of 82 behavioral rating items plus the 17 more global constructs.

Batmrind, who performed consultation regarding use of her procedures and

&

adaptations, was satisfied that the types of daé; and the amount of data
available to AEL would permit ratings of this type'to be performed. The
field worker has since found that it was possible to complete all ratings
from the total data set available follswingfthe vis;t.

The field,ﬁﬂ.ker also ratéd the parental problem solvi : from a
tra;scription of the discussion held around the Shure and Spivack (1978)
type stimuli. Ratings were completed on the Supplemental Family Ratings
(Attachment 2) form (AEL , 1980). F%Palli the field worker “dictatzzﬁa'
case séudy impression of the family. It is about 1,250. words in lenéth

-

LY
and covers Personal Characteristics of the parent(s) and other family

135
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(\ members; Condii}on of Home; Interests; Inter-Generatignal Perspectives;

&fituals'and Routines; and General Comments.

The overgll approach of this narrative is to describe the family

+

1 -

. . . )
from its ow%ﬁperspective\(i.e., participant observer viewpoint), identi-

< f§ing ﬁow the family conceptualizes itself and its place within the largex
c ! : 7
T .
community. No attempt is pade to enforceecompara?ility across families

- u

in this portion of the record, but instead to depiét\fhe twistings!9nd%

turnings of each family's uniquenéss and focus by means of an empathic
S

.

biographical sketch.

- a

The facilitate reference to the other instruments used, AEL's adapta-

. $ :
tion of the temperament survey (lerner, 1980)